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This case study analyzes current study abroad efforts at North Dakota State University (NDSU) 
and aids in the design of a strategic plan to grow student mobility numbers. The NDSU study 
abroad office (SAO) desires to increase the number of students studying abroad from two percent 
to five percent of the study body by the year 2019. In order to establish accountability across the 
entire infrastructure of the institution, NDSU has signed onto a commitment with the Institute of 
International Education (IIE) and its Generation Study Abroad (GSA) initiative that aims to 
double the number of U.S. students nationwide that study abroad in five years. The research was 
conducted through an analysis and ongoing environmental scan of study abroad within the 
institution. The theory of change, the international education Matrix model, and modernization 
theory are contributing theoretical foundations discussed in regards to creating a sustainable 
study abroad culture on NDSU’s campus. The author develops a mission statement, program 
goals and objectives, and participant goals and objectives for the SAO that lay the foundation for 
a strategic plan that considers important strategies vital to the success of a three percent student 
mobility abroad increase in five years goal. This paper presents a design that includes 
benchmarks and desired outcomes for the following strategic areas: curriculum, staffing, 
program marketing, student recruitment and admissions, logistics, health and safety, crisis 
management, budget, and evaluation. The overall purpose of the research is to support the 
progression of study abroad as an internationalization effort within higher education as a direct 
response to globalization in conjunction with IIE and GSA. 
 Keywords: North Dakota State University, study abroad, strategic plan, Generation Study  
Abroad, internationalization, higher education 
 







This paper focuses on a public upper midwestern U.S. university looking toward a future 
that embraces internationalization while managing aspects of globalization. This case study 
presents a design for an education abroad strategic plan and suggests that a key strategy to 
internationalization involves enhancing a study abroad culture on U.S. campuses that contributes 
to more and more students studying abroad that then return home with a new global and diverse 
perspective. Internationalization is changing the world of higher education, and globalization is 
changing the world of internationalization (Knight, 2008, p.1). As the 21
st
 century progresses, the 
international dimension of postsecondary education is becoming increasingly important and at 
the same time, more and more complex. Internationalization is a term that is being used more 
frequently to discuss the international dimension of higher education (Knight, 2008, p.1). It is 
impossible to look at the international dimension of higher education in the first decade of the 
21
st
 century without considering the realities of the environment in which higher education is 
operating. Changes and challenges are springing up as the changing environment of globalization 
impacts education but also as internationalization itself becomes an agent of change (Knight, 
2008, p.4). The challenge that lies before presidents and campus leaders today, in an increasingly 
interconnected and complex world, is to promote high-quality study abroad within the broader 
context of campus internationalization, while offering students the highest quality educational 
opportunities available (NAFSA, 2008, p. 13). 
According to Knight (2008), it is important to recognize how the phenomenon of 
globalization impacts internationalization. Internationalization can be a rather complex and 
undefinable term and can be interpreted and used in many different ways, in different countries, 
and by different stakeholders (Knight, 2008). For the purpose of this capstone paper 






internationalization will be defined on the institutional level as the process of integrating an 
international, intercultural, or global dimension in the purpose, functions, or delivery of higher 
education at the institutional and national levels (Knight, 2008). McCabe (2001), suggests that 
despite what seems as the overwhelming sense of globalization’s singularity, the process of 
internationalization, at any level, is relevant to the field of education and studying abroad (p. 
142). McCabe (2001) remarks that it has become obvious to most educators that globalization 
and internationalization will take on increased significance in the next millennium, as 
technology, communications, and transportation serve as the mechanisms for potential social, 
political, and/or economic collisions between people of the world (p.141). Given the 
convergence of modernization between countries, educators must consider the ramifications of 
such a pattern in terms of how to best prepare our students for the processes of both globalization 
and internationalization (McCabe, 2001). In order to thrive in the global marketplace and lead 
effectively in a global context, college graduates must learn foreign languages, experience other 
cultures and societies, and have an understanding of how the international system functions at 
both the macro and micro level (NAFSA, 2008, p. 13). McCabe (2011) also believes that 
internationalization will always be secure in its position as a process that serves as a cornerstone 
and initial building block that allows people to develop skills and tools that will become 
necessary for surviving in a globalized world (p. 142). 
North Dakota State University (NDSU) and its study abroad initiatives demonstrate how 
a mid-size university strives to meet the demands of today’s increasingly globalized society. 
NDSU has seen enormous growth and achievement in the past decade in student 
enrollment, academic excellence, co-curricular programming, research initiatives, and 
collaboration with local, regional, national, and international institutions of higher 
learning and businesses. As we move into the next decade, NDSU is poised to become 
one of the nation’s preeminent land-grant research universities. At the core of NDSU’s 






land-grant mission is a charge and responsibility to both reflect and serve geographically 
and culturally diverse populations, deriving strength and vitality from each other and the 
diverse communities they serve. Meaningful, relevant, and forward-thinking higher 
education in today’s multicultural, global society must not only support past and current 
diversity efforts, but also embrace the future global dimensions of post-secondary 
education. (Hauck, Gravley-Stack, & Krautkremer, 2012, p. 1) 
 
In recognition of this critical need and as a direct response to the call for 
internationalization across U.S. campuses nationwide, NDSU senior administration desires to 
grow numbers in study abroad. As a direct result, institutional study abroad leaders decided to 
write a strategic plan to enhance student mobility opportunities and to increase student 
participation numbers that will encourage this life-changing experience. A successful plan is, by 
definition, a usable plan, one that informs the organization’s activities as well as its long-range 
view, and one that yields meaningful improvements in effectiveness, capacity, and relevance 
(Mittenthal, 2002, p. 2). Mittenthal (2002) explains that no organization exists in a static 
environment. Social, political, and economic trends continually impact the demand for its 
offerings and services (p.2). As Grünzweig and Rinehart (2001) argued, regardless of one’s 
position on the origin and impact of globalization, there needs to be a process of “redefining” 
international education and engaging in a “critique” to determine the relevance of world events 
as they affect the varying goals of study abroad programs, whether those goals be social and 
cross-cultural awareness or a generalized understanding of global market forces and their 
influence (as cited in McCabe, p. 142). Study abroad provides opportunities for learning that are 
critical to the education of American college students and, over the long term, to the ability of 
the United States to lead responsibly, collaborate abroad, and compete effectively in the global 
arena (NAFSA, 2008). Mittenthal (2002) clarifies that it is important to understand the 
limitations as well as the possibilities of strategic planning (p. 9). A strategic plan can shed light 






on an organization’s unique strengths and relevant weaknesses, enabling it to pinpoint new 
opportunities or the causes of current or projected problems (Mittenthal, 2002). If commitment is 
shown to implementation, a strategic plan can provide an invaluable blueprint for growth and 
revitalization, enabling an organization to take stock of where it is, determine where it wants to 
go and chart a course to get there (Mittenthal, 2002). 
As a native North Dakotan who gained my own undergraduate study abroad experience 
through NDSU, I am excited to address this topic through professional eyes with personal 
experience years later. My role as a study abroad intern has been to support study abroad staff 
members in all aspects of the office from June 2013 to May 2014. My ongoing responsibility has 
been to synthesize data, goals, and strategies into a written strategic plan for NDSU study abroad 
with support from Tanya Kramer, Assistant Director of Study Abroad, and Callie Dominique 
Speer, Study Abroad Advisor.   
One purpose of this paper is to present key planning elements to enhance student-focused 
recruitment, advising, and support for study abroad and to contribute to the internationalization 
efforts of NDSU. The effort documents not only plans for university internationalization locally, 
but also highlights institutional reaction to the effects of globalization in higher education. 
Accordingly, the effort adds to education abroad literature addressing the means to meet demand 
and challenges in universities nationwide. This paper contributes academically and 
professionally to a university on the verge of thriving in study abroad. It provides a background 
of NDSU and study abroad within the institution and encourages a discussion regarding NDSU’s 
commitment to the Institute of International Education’s (IIE) Generation Study Abroad (GSA) 
initiative. Particularly, it demonstrates potential in doubling the number of students who might 
participate on study abroad programs in the next five years. NDSU’s study abroad commitment 






and goals will be investigated through a rationale, needs assessment, and supporting theoretical 
foundations. This information will then be used as support to formulate a strategic plan for 
NDSU study abroad and to solidify its commitment to IIE’s GSA initiative in the coming years 
and support North Dakota (ND) students in world endeavors.  
Background 
NDSU is located in Fargo, North Dakota. According to President Dean Bresciani (2014), 
the state of North Dakota has long valued education, and is increasingly realizing the 
unparalleled role of higher education in creating the success of North Dakota and its residents. 
Many students who attend North Dakota state colleges and universities are born and raised, 
attend higher education, and search for employment within the state after graduation. For a rural 
state with a booming economy, retaining educated and hard-working residents is a fundamental 
cycle that leads to continuing success. NDSU maintains an average enrollment of about 14,000 
students and employs almost 6,000 staff members statewide. NDSU serves nearly 1,200 
international students, faculty, and staff and this year is on pace to have more than 300 students 
study abroad (“International Program Office,” 2014). At the very heart of the mission of NDSU 
is the charge to support and nurture the needs and aspirations of our students in a changing 
world, fostering global learning both within and outside of traditional environments (Hauck et 
al., 2012, p. 5). The following sections situate study abroad as an entity within the institution, the 
Division of Equity, Diversity, and Global Outreach (EDGO), and the Office of International 
Programs (OIP) that examines the institutional infrastructure, stakeholders and accountability, 
and NDSU’s larger commitment with IIE’s new GSA movement.  






Study Abroad and the Institution 
The institution. NDSU has recently joined the top 108 public and private universities in 
the nation as Carnegie Commission on Higher Education’s elite category of “Research 
Universities/Very High Research Activity”. As one of the two flagship universities in the state, 
NDSU is considered a leading land-grant research university in the nation, which is an 
outstanding and distinguishing characteristic that NDSU prides itself in. Refer to Appendices A 
and B to see a map of all land-grant institutions in the U.S. and read a brief history explaining 
their purpose.  
According to NDSU’s institutional mission (2009), the university addresses the needs and 
aspirations of people in a changing world by building on our land-grant foundation. NDSU’s 
vision is of a vibrant university that will be globally identified as a contemporary metropolitan 
land-grant institution, and thus is guided by the following key values and principles: land-grant 
institution, people, scholarship, teaching and learning, ethics, culture, and accountability. The 
following specific key values and principles statements made by NDSU’s mission represent 
study abroad: 
 We reflect and serve geographically and culturally diverse populations. 
 We remain committed to serving people globally. 
 We promote excellence through individuals participating in decisions and value 
cooperation for the common good. 
 We provide a superior teaching and learning environment within and outside of the 
traditional classroom.  
 We support the goals of the North Dakota University System and value collaboration 
with colleges and universities around the world (“Mission, Vision, Core Values,” 2009).  
EDGO. EDGO is an important component in building the foundation for the OIP, NDSU 
study abroad, and the university’s students. EDGO supports students, faculty, and staff of diverse 






cultures and identities and coordinates global outreach programs including: study abroad, faculty 
and scholar immigration, international student recruitment and admissions, and international 
student advising at both undergraduate and graduate levels. See Appendix C for an EDGO 
organizational chart. The department encourages and supports the exchange of students, ideas, 
research, and resources with institutions in other nations to serve people and schools directly. 
EDGO is responsible for realizing NDSU’s commitment to diversifying the institution by 
actively and strategically building relationships with fellow universities around the world as 
stated in the institution’s key values and principles. These relationships will build a foundation 
that provides students with opportunities on a global scale (“Welcome to NDSU Global 
Outreach,” 2009).  
OIP. The OIP’s mission works in accordance with the mission of NDSU in that the OIP 
promotes the advancement of international understanding and education. The OIP facilitates the 
continued growth of the university as an engaged member of global society through committed 
service to students, faculty, staff, and community while striving to promote global awareness, 
cultural sensitivity, and diversity on NDSU’s campus. International students are supported 
through the admission, advising, and campus integration process. Study abroad participants are 
supported through student recruitment, marketing, advising, and support services (“OIP Mission 
Statement,” n.d.). 
It is important to note that EDGO and the OIP are undergoing a reorganization to better 
and more directly serve student and faculty needs. The changes include updated department 
names, areas of responsibility, and directors (“International Program Office,” 2014). The OIP is 
now split into the Office of Global Outreach (OGO) and International Student and Study Abroad 
Services (ISSAS). Evie Myers, vice president for Equity, Diversity and Global Outreach, said the 






changes reflect the growth of international activities at NDSU and will provide new focus in both 
internal and external global undertakings (“International Program Office,” 2014). OGO will 
focus on international student admissions, faculty and scholar immigration, and leadership for 
NDSU globalization efforts while ISSAS will provide direct services to international students 
and study abroad programs. Alicia Kauffman, new Director of ISSAS, expressed excitement 
about the opportunities the changes will provide noting, “The reorganization will allow us to 
really focus on the student support and advocacy side of things” (“International Program Office,” 
2014). This separation into two individual offices began in January 2014 and is still in progress. 
For the purposes of this paper, the acronym OIP will be used to reference the newly formed 
ISSAS office. 
Study abroad. The study abroad office (SAO), located in the OIP, offers students at 
NDSU the opportunity to study abroad in more than 74 countries. Study abroad is open to all 
majors and all students are encouraged to participate. Programs are available through NDSU 
direct and exchange programs with universities worldwide, ISEP exchanges, and multiple 
affiliate providers. Through these programs students can elect courses from institutions abroad 
that directly enhance their major. Many of these programs offer courses in English while others 
encourage language immersion. In addition, there are approximately 22 faculty-led programs 
offered to students each year in various degree areas, including but not limited to architecture, 
pharmacy, nursing, sociology, business, agriculture, and plant sciences (Hauck et al., 2012). 
Despite this abundance of opportunities, only about two percent of NDSU students participate in 
a study abroad experience. Along with many other institutions nationwide, NDSU desires to 
increase this number dramatically to meet the needs of the 21
st
 century. In fact, more than 150 






U.S. colleges have pledged to increase their study abroad participation rates as part of a new 
national initiative, GSA, being spearheaded by the IIE (Redden, 2014). 
Generation Study Abroad 
 
 In February 2014, NDSU signed a commitment to GSA, which is a five year IIE 
centennial initiative to double the number of U.S. students studying abroad by the end of the 
decade (Institute of International Education [IIE], 2013). IIE is seeking to identify at least 500 
American universities that are dedicated to significantly increasing their study abroad 
participation rates (Redden, 2014). GSA will reach out to educators at all levels and stakeholders 
in the public and private sectors to encourage purposeful, innovative action to get more 
Americans to undertake an international experience (IIE, 2013). See Appendix D to review 
GSA’s goals and initiatives.  On behalf of IIE, Daniel Obst, the deputy vice president, states “We 
believe that being part of a larger initiative like this will really provide the networks and 
resources to support efforts of campuses to increase study abroad. We know this will take major 
change and we hope that the GSA initiative will inspire and motivate not just the educators, but 
also the funders, employers, and families so that together we can make it possible for many more 
students to study abroad” (IIE, 2014, p. 2). Obst claims that the three obstacles continuing to 
affect study abroad fall into three broad areas: cost, curriculum, and culture where culture refers 
to the degree that students believe study abroad is or is not for them (Redden, 2014). 
NDSU has joined the GSA initiative along with 156 other institutions who pledge to 
dedicate efforts towards student mobility abroad to prepare for the global changes of the 21
st
 
century. EDGO Vice President Eveadean Myers is pleased to announce that President Dean 
Bresciani recently signed a letter of commitment, on behalf of NDSU, to accept the GSA 
challenge set forth by IIE. Through participation in GSA, NDSU is committed to: 






 Doubling study abroad participation by 2019 
 Improving college and departmental support for study abroad 
 Expanding underrepresented student participation in study abroad  
 Increasing NDSU Student Miles Program scholarship awards 
 Enhancing student-to-student peer recruitment in study abroad (E. Myers, personal 
communication, March 5, 2014). 
President Bresciani remarked that as a Carnegie “Very High Research” institution, we are ready 
to reach beyond the traditional classroom setting by taking it to the next level. We are committed 
to making global learning a priority during the next five years (E. Myers, personal 
communication, March 5, 2014). To reach this goal, a strategic plan aimed at providing a design 
for student recruitment and increased participation in study abroad programs must be developed 
and maintained. The OIP endeavors to increase student mobility abroad in an effort to create 
more globally-minded individuals and to contribute to an internationalizing and globally-
connected institution for the 21
st
 century. In conjunction with IIE and GSA, NDSU study abroad 
reaches toward the goal is of increasing participation numbers to five percent of the student body 
in the year 2019. The GSA signed commitment and letter that addresses institutional initiatives 
that NDSU plans to implement as a means to reach its collaborative goal written by President 
Dean Bresciani can be seen in Appendices E and F respectively. 
Rationale 
One of the leading rationales at the institutional level for internationalization is preparing 
graduates to be internationally knowledgeable and interculturally skilled, as well as being able to 
live and work in more culturally diverse communities both at home and abroad (Knight, 2008). 
According to IIE (2013) and the GSA initiative, international experience is one of the most 
important components of a 21
st
 century education and currently less than 10% of U.S. students 
study abroad. Globalization is changing the way the world works, and employers are 






increasingly looking for workers who have international skills and experience (IIE, 2013). IIE’s 
Open Doors Report on International Educational Exchange (2013) confirms that 283,332 U.S. 
students studied abroad in 2011/12 and the number of student studying abroad grew by three 
percent over the prior year and is now at record high. Of the nearly 300,000 U.S. students abroad 
in 2011/12, 420 of them represented students enrolled through institutions in the state of ND. 
According to NDSU data that can be referenced in Appendix G, 260 of these 420, which was 
more than half of the student population of ND students abroad in the year 2011/12, were NDSU 
students. These statistics greatly emphasize the important role NDSU plays in the grassroots 
social change of creating a study abroad culture not only locally but statewide.   
According to NDSU President Dean Bresciani (2014), it is worth noting that the personal 
and social benefits of higher education are irrefutably established by economists. There are few 
investments with more sure and dependable returns for either the individual or the society. This 
statement supports higher education in the state of ND and leads to the need for investment in the 
resources and support for increasing student participation in study abroad programs. Local 
companies greatly benefit from the cyclical process of ND students attending state institutions 
and remaining in the state for employment, however they are still looking for future employees 
with international experiences and intercultural skills. As the world becomes more 
interconnected, employers are clamoring for global experiences in their work forces (Korkki, 
2012, p.1). This means that in order to keep our local students competitive in our state’s bustling 
job market, we must increase the international experiences and opportunities available to them. 
Students are no longer competing for jobs only locally or nationally; the market for employment 
has in fact begun to cross international borders. Governor Jack Dalrymple directly supports this 
concept with his statement; “In North Dakota, unlike most other states, we are setting our own 






course and reaping the rewards of our hard work, our careful fiscal management, our pro-
business climate and our diversified economy” (“Welcome”, n.d.).  
As institutions in the state of North Dakota, we are fortunate to have a prosperous 
economy and many multinational companies, for example Bobcat and Microsoft, within our 
reach. With proper strategies and an implemented plan of action, we can instill these intercultural 
values and experiences within our campus culture and ultimately benefit students in our 
increasingly globally-connected state. The interconnectedness of today’s global economy makes 
collaboration between higher education, the business world, and students essential in order to 
equip graduates with the skills and experiences for the challenges of working in the 21
st
 century.  
Hauck, Gravley-Stack, and Krautkremer (2012), EDGO staff members at NDSU stated 
that the value of international experiences has never been more important than in today’s 
globally-connected world. Students need an education that embeds international learning 
within and outside of the traditional classroom and prepares them to compete successfully 
in the current marketplace. A study abroad experience provides the opportunity for 
students to gain insight and understanding into other cultures and societies, promotes 
critical thinking and personal development skills, and supports the development of 
intercultural competencies. Study abroad is a life-changing experience that impels 
students to observe, question, reflect and challenge assumptions and ideas (p. 4).  
 
If NDSU as a whole considers study abroad a key component of global learning, it is essential 
for the institution to establish a strategic plan, or a design to achieve that goal and desired 
change. As a means to establish accountability and be proactively endeavoring towards this 
change, NDSU study abroad professionals along with the support from NDSU President Dean 
Bresciani have joined IIE in mobilizing the resources to double the number of students studying 
abroad by the end of the decade. 
Theoretical Foundations 
Theory of Change 
 






A community with a desired change needs a planning road map to successfully reach its 
destination. Such a map offers various routes to travel on the way to achieving progress, 
assumptions such as what the final destination will be, illustrates the context for the map, and 
encourages the proper processes to engage in during the journey and the belief system that 
underlies the importance of traveling in a particular way (Organizational Research Services 
[ORS], 2004). This analogy represents a theory of change, which is a layout of the assumptions, 
best practices, and strategies for making positive change and to guide organizations toward a 
long-term goal and can take shape in many different forms or techniques: logic models, outcome 
maps, “so that” chains, and narrative or diagrams of working assumptions. Types of change are 
made up of segments of incremental change that must occur along the way in order to create true 
and consistent change. These types of changes may reflect actual changes in people’s lives, 
changes to entities beyond the individual or organization, or changes in public or private 
investment, respectively known as impact change, influence change, and leverage change (ORS, 
n.d.).  
Organizational Researches Services (n.d.) suggests that impact change results as direct 
changes in the lives of an individual or family. Examples of impact change include changes in 
attitude, knowledge, skills, behaviors, and values. Influence change occurs in groups, 
community, organizations, institutions and systems that support or sustain changes in people’s 
lives such as visibility of an issue, community tolerance, changes in community norms, changes 
in public awareness, changes in policies, regulations, and services. Leverage change occurs 
through gaining support and resources from changes in public investment, private investment, 
and philanthropy that supports or sustain changes in people’s lives. Examples of leverage 
changes include pooled funding, co-investments, integration of funds, additional funding for a 






priority issue and in-kind resources allocated to a priority issue (ORS, n.d.). One could 
reasonably believe that increasing student participation in study abroad at NDSU will influence 
all three types of change at the individual, campus, and community level: impact, influence, and 
leverage. The social change outcome desired by the OIP and NDSU study abroad will affect all 
three levels of change in the following ways: 
 Impact change: An increase in NDSU student mobility abroad will lead to individual 
changes throughout the student body in personal attitude, global awareness, cultural 
empathy, and intercultural knowledge as citizens prepared for the 21
st
 century in the local 
and global community. 
 Influence change:  An increase in the number of NDSU students studying abroad will 
lead to a progressive change on campus and within the student body. This desired social 
change will support the enhancement of a study abroad culture at the institution and in 
turn improve the visibility of study abroad at the organizational and institutional level 
that culminates in a cyclical process in which the experience will begin to advocate for 
itself. 
 Leverage change:  The NDSU SAO needs more support and resources from the 
institution and the state government in order to successfully reach its goals. Study abroad 
professionals must influence their stakeholders of power in the value and benefits of 
enhancing study abroad services at NDSU as a means to achieve their desired results. 
They must persistently present their requests through a well thought out plan and demand 
action to support their cause. NDSU President Dean Bresciani has signed a commitment 
to IIE to increase the number of students studying abroad to five percent by 2019. In 
order to accomplish this goal, the upper administration and state higher education 
committee must invest in the SAO to succeed in their goals.  
In summary, focusing on the theory of change can support the development of a strategic 
plan and design to increase student mobility and participation in study abroad not only in 
providing a rationale for the desired social change and a roadmap on how to achieve that plan, 
but also by establishing accountability among stakeholders and creating outcome-based planning 
and evaluation. As Alice once observed in Wonderland, “If you don’t know where you are going, 
any road will take you there.”  In other words, without a theory of change, a community is 
vulnerable to wandering aimlessly (ORS, 2004, p. 1). After consideration of the institutional 
stakeholders that surround NDSU study abroad and a brief analysis of the theory of change and 






types of change impacted by stakeholders, one can start to make sense of how to begin writing a 
strategic plan as a design to increase student mobility and participation in NDSU study abroad.  
International Education Matrix Model 
International education is multi-dimensional and its related critical variables are 
constantly at work at many different levels of society and across cultures (Rodman, 2011, p.57). 
According to Rodman (2011), international education holds many potential definitions and a 
world of assumptions and for every definition comes a host of analytical perspectives that claim 
to isolate, combine, and mix and match education variables that may conveniently work to build 
systems of thought, frameworks, and theories for consideration, or practical strategies for action 
(p. 57). The Matrix Model (see Appendix H for example) axes identify, separate, and list 
possible field foci for educational inquiry, often cited general and dynamic issues (variables) at 
play in educational inquiry, a scope of the educational inquiry, a lens or lenses through which to 
pursue inquiry, and a windowed perspective through which to frame the inquiry (Rodman, 2011, 
p. 57). The International Education Matrix Model represents a three-dimensional visual 
schematic designed to help the student, the practitioner, the administrator, the researcher or the 
visual learner situate and organize thinking when posed with the nuanced complexities found 
within the international education sectors (Rodman, 2011, p. 53). For the purposes of this 
capstone project, it aids as an analytical tool to help situate the NDSU study abroad strategic plan 
in the field of international education and serve as a reference point for the various ways to view 
the problem to effectively address the need. Throughout this paper and the strategic plan, the 
design will address the following variables using the international education matrix mezzo scope 
and looking primarily through the cultural, economical, and political lenses within the higher 






education field focus: education purpose/mission, policy, curriculum, quality, accountability, 
resources, access, equality, stakeholders, and environment.  
Modernization theory. The link between the Matrix framework and theory of change 
can be connected through the modernization perspective. NDSU’s current social action towards 
enhancing study abroad on campus and contributing to a global community is rooted in 
modernization theory. According to Kubow and Fossum (2007), modernization theory, 
employing the assumption that human nature is a variable rather than a constant in terms of the 
prospect for change, attributes the lack of certain behavioral patterns to the ‘relativity’ of human 
behavior and to the fact that cultural values and beliefs underlie patterns of economic action (p. 
37). Modernization theory ties societal development to the level of the individual person and, so, 
provides a rationale for the role of education within societies seeking to modernize (Kubow & 
Fossum, 2007). The previously noted statement by NDSU President Dean Bresciani affirms the 
connection to modernization theory when he stated that the personal and social benefits of higher 
education are irrefutably established by economists and that there are few investments with more 
sure and dependable returns for either the individual or the society. As noted by Kubow & 
Fossum (2007), this perspective is reflective in the modernization process and is explained as 
follows: Modern institutions instill in individuals… modern values encouraging the adoption 
of… modern behaviors among citizens. This creates… modern society, thus paving a way for… 
economic development… and natural progress… (p. 39). 
Needs Assessment 
In February 2014, NDSU began the journey to double the number of students 
participating in study abroad in five years alongside IIE and GSA. First steps included gathering 
statistics, analyzing peer institutions’ study abroad offices, and reviewing internal operations. 






One can incorporate this retrieved data into a substantive strategic design to overcome the 
office’s existing needs in order to reach its ultimate goal. 
NDSU has seen enormous growth and achievement in the past decade in student 
enrollment, academic excellence, co-curricular programming, research initiatives, and 
collaboration with local, regional, national and international institutions of higher 
learning and businesses. As we move into the next decade, NDSU is poised to become 
one of the nation’s preeminent land-grant research universities. Internationalization is an 
important component of this trajectory, and it is critical that our institution develops a 
strategic, comprehensive, institutional level integrated approach to internationalization 
that encompasses teaching, research and service. The creation of a Global Council, 
comprised of faculty, staff, students and community members, will bring key 
stakeholders with institutional and community knowledge together to review the current 
state of internationalization, develop a forward-thinking plan for comprehensive 
internationalization and begin the process of implementation and ongoing review 
(“Global Council”, n.d.). 
 The call for internationalization across NDSU’s campus stresses the need for increased 
student mobility where nearly two percent, approximately 280 students, currently study abroad. 
The provost demands that study abroad numbers increase to five percent of the student 
population in five years. As a response to this ambitious request, study abroad professionals have 
initiated the commitment to IIE’s GSA. This commitment allows NDSU to strive towards its 
goal of five percent, approximately 700 students, participating in study abroad programs in five 
years with the support of a nationwide initiative. This method was chosen to reach student 
mobility goals because it established accountability with NDSU President Dean Bresciani, the 
institution as a whole, and the SAO. It is clear to see that if the SAO begins to support 420 more 
students in the coming years, it is vital for the OIP and study abroad to have a strategic plan to 
accommodate their needs. See Appendix I for a brief explanation of a strategic planning process 
and how it will help guide NDSU study abroad. 






Over the course of the 2013-2014 academic year, my exciting role in this larger 
internationalization effort was to document detailed university student mobility initiatives, 
analyze study abroad staff member goals, survey prospective and current students in study 
abroad promotional events and classroom presentations, and use secondary resources to assess 
the university’s needs in relation to internationalization through education abroad. Based on the 
exploration of the university’s efforts to increase student mobility through faculty-led programs 
abroad, I have discovered that NDSU study abroad participation rates and amount of faculty-led 
program offerings have already begun to rise at a significant pace. For the current academic year, 
there is an anticipation of a 10% increase in student participation in study abroad from the 2012-
13 totals; in addition there is a 30% increase in the number of faculty-led program offerings.  
An environmental scan of the institution and NDSU study abroad completed during the 
duration of the 2013-2014 academic year assessed overall needs to meet office goals. The scan 
consisted of a continuing analysis of the SAO through monitoring and assessing the current 
processes. The theory of change was used as a guideline in this assessment process and two areas 
in particular were examined; current NDSU study abroad initiatives in the form of a “so that” 
chain and an analysis of the stakeholders relevant to study abroad. Currently, NDSU study 
abroad is initiating social change on a community level through the gradual creation of a study 
abroad culture at the institution. The “so that” chain  (see Appendix J)  analyzes the OIP’s study 
abroad initiatives to see where current strategies are experiencing success and where there may 
be gaps. In addition, a stakeholder diagram (see Appendix K) represents those whose support is 
vital to the theory of change that NDSU study abroad aims to develop.  
At the beginning of the 2013 fall semester, study abroad staff members collected data 
from 1,009 students during approximately fifty classroom presentations and asked the question, 






“Are you likely to study abroad?”  The data was gathered and 33% of students responded “Yes,” 
40% said “Maybe,” and only 27% said “No.”  In order to manage the current growth of study 
abroad on campus and to foster the continuous progression it is clear that the SAO must embark 
on a well thought out strategic design process to manage and mobilize resources. 
Knight (2008) explains that when looking ahead, it is important to reflect on what will be 
seen as the major accomplishments of internationalization during the first two decades of the 21
st
 
century. Are we taking a long-term perspective on the implications and consequences of 
internationalization, or are we merely reacting to contemporary issues and opportunities?  Wise 
and thoughtful planning at this stage will deflect many problems that could otherwise drain 
energy and mire progress over decades to come (Knight, 2008). One of the primary reasons for 
undertaking a strategic planning process is to establish or reaffirm a shared understanding of why 
an organization exists and its aspirations for the future (Allison & Kaye, 2005). The intent for the 
NDSU study abroad strategic plan is to provide a working design that establishes purpose and 
intention based on the need that both responds to current issues as well as projects for the long-
term effects of internationalization. 
Mission, Goals, and Objectives 
The needs assessment affirmed a commitment to a vision that produces global citizens 
who are equipped to appreciate and maneuver change in our 21
st
 century world. The assessment 
also confirmed the connection with the commitment and its practical expression in education 
abroad programming. The vision for the NDSU SAO is to maximize student experiences abroad 
through actively serving their needs.  Study abroad staff members must be attentive to this 
continuously evolving process in order to achieve the desired increase in student mobility 






abroad.  Through study abroad, students will learn to interact with the global community in a 
mature and accountable manner.  
Mission 
Building on the land-grant institution foundation, the NDSU Study Abroad Office is 
committed to promoting and facilitating student mobility and internationalization strategies to 
create practical, effective engagement between our local community and the world. Study abroad 
encourages transformative learning opportunities that foster academic development, personal 
growth, and intercultural competence that are indispensable elements of a quality education in 
today’s global society.  
 NDSU Study Abroad Program Goal and Objectives 
 The overarching program goal of NDSU study abroad is to enhance student mobility 
abroad and prepare global citizens for the 21
st
 century and contribute to the practical education 
and internationalization efforts of a U.S. land-grant institution to support the growth and 
prosperity of North Dakota state as well as to meet the need for today’s increasingly globally-
connected society as a whole. This NDSU study abroad strategic design will focus on the 
following objectives and values as a means to strive toward the goal: 
 Create an educational purpose and mission statement in 2015 and articulate policies that 
projects a familiar, consistent brand throughout the university and local communities 
continuing through 2019 and beyond 
 Leverage accountability among stakeholders vital to the success of study abroad 
programs beginning  in 2014  
 Cultivate SAO allied support from faculty and staff, enhance cooperation with academic 
departments, and pursue curriculum integration in seven NDSU colleges by 2019 
 Hire the appropriate amount of SAO staff members to accommodate for a 65:1 staff to 
student advising ratio to supplement an increasing number of students participating on 
study abroad programs beginning fall 2014 
 Increase marketing and recruitment efforts, access, quality of transformative intercultural 
experiences, and being mindful of a diverse and inclusive learning process beginning in 
2014 






 Maximize the SAO’s student services in terms of a logistical advising process, health and 
safety abroad, crisis management, program evaluation, and intercultural competence and 
personal growth assessment by 2019 
 Grow institutional, statewide resources and support by 100% to boost study abroad 
funding opportunities available to students including scholarships, grants, financial aid, 
and alternative loans by 2019 
 Maintain a financially sustainable budget to support the SAO for year-to-year growth 
assuring revenues are expended to support students in an ethical, cost-effective, and 
academic manner beginning in 2014 
Participant Goals and Objectives 
 NDSU study abroad participants will exhibit the characteristics of a transformative, 
cross-cultural, experiential learning that greatly benefits their academic needs as well as 
personal growth that properly prepares them as global citizens for the 21
st
 century. Participants 
will meet the expectations of this goal through the following objectives upon return home from 
their study abroad program: 
 Heightened quality of practical education that fosters academic and personal development 
with an international perspective through proper curriculum integration 
 Established professional relationships with SAO staff members and received the 
appropriate guidance, answers to questions, and advice in a timely and effective manner 
 Gained awareness through study abroad marketing efforts and increased knowledge of 
program types and options throughout the entire recruitment phase 
 Boosted self-accountability through student participation in all aspects of the study 
abroad transformative advising process including an information session, appointments, 
and pre-departure and re-entry orientations 
 Increased mindfulness of health and safety standards abroad and knowledge of 
appropriate crisis management plan 
 Enhanced access to study abroad programs through the availability of funding assistance 
and financial resources 
 Increased adaptability and independence as a global citizen and demonstrates personal 
growth in self-confidence, tolerance for ambiguity, and cultural empathy and applies 
learned intercultural proficiencies, knowledge, and attitudes as a contributing member of 
NDSU and the global community 
NDSU Study Abroad Program Description 
 In order to understand the developed components and underlying necessity of the 
strategic plan to follow, it is important to gain an understanding of the current study abroad 






program and its operations. This program scope intends to provide a general overview of the 
SAO and its current processes.  
The NDSU SAO is an easily accessible department on campus as it is centrally-located 
inside of the Memorial Union (see Appendix L). With the office windows decorated with student 
pictures from abroad, this location allows for plenty of “window shopping” and passerby 
attention (see Appendix M). The SAO is able to provide study abroad opportunities through 
direct, exchange, and affiliate provider programs, faculty-led study programs, internships, 
student teaching experiences, and service learning trips to undergraduate and graduate students 
alike. These programs are open to all majors, and students with at least a sophomore status, 2.5 
GPA, and free of academic and behavioral suspensions are eligible to apply. NDSU study abroad 
keeps an open mind to diversity and inclusion and recruits from all members of the student body 
that meet the minimum eligibility requirements. The SAO is comprised of two study abroad staff 
members and one temporary part-time graduate intern. There is also one decentralized office, the 
Center for Global Initiatives, housed in the College of Business and staffed by a director who 
manages outbound business-related programs.  Marketing and recruitment efforts occur on 
campus through tabling at summer freshman orientation sessions, Discover NDSU prospective 
student events, two annual study abroad fairs, and many classroom presentations to freshman 
seminars, language, anthropology, and other internationally-focused classes. In addition, staff 
members offer information sessions at 4 P.M. every Monday through Thursday and all students 
are encouraged to attend as their first step in the advising process. From that point, staff members 
advise students by appointment only.   






Strategic Plan Executive Summary 
Growth and change in study abroad have brought significant opportunities and challenges 
to the field of international education. In this environment of rapid growth and change, 
study abroad professionals must work diligently to develop and maintain quality 
programs that serve their students well and are effectively managed, academically 
rigorous, accessible, and safe. As study abroad continues to grow, and as demand for 
study abroad expands, it is the responsibility of the institutional leadership to undertake a 
deliberate and proactive approach to developing and supporting this important component 
of the education of today’s college students (NAFSA: Association of International 
Educators [NAFSA], 2008).  
The NDSU SAO is initiating a strategic planning effort to ensure transparency and 
accountability to enhance student mobility abroad opportunities by being attentive, involved, and 
committed to establishing a study abroad infrastructure within the institutional framework. It will 
be written in a format compatible with SIT Graduate Institute’s course-linked capstone 
requirements for the Master of Arts in International Education program. The design will address 
the following determining factors essential to student recruitment and the overall growth of study 
abroad programs at NDSU; curriculum, staffing, program marketing, student recruitment and 
admissions, logistics, health and safety, crisis management, budget, and evaluation. The design 
will provide a background description of each strategy and present benchmarks and desired 
outcomes for each strategy mentioned. The written strategic plan to follow will be completed by 
May 2014. The NDSU SAO will begin implementing the design in the summer of 2014 and will 
have the plan in full effect in five years. 
Strategy 1 – Curriculum 
1.1 Departmental Outreach 
Study abroad touches on many aspects of institutional life, and the success of a student’s 
experience depends on cooperation and communication among several offices on campus 
(NAFSA, 2008, p.5). NAFSA (2008) continues to promote this idea and states that study abroad 






must not be an island on campus. Two important elements that have a great impact on the 
success of study abroad programs on a university’s campus are (1) the degree to which study 
abroad is accepted by the institution as an integral part of a student’s university experience, and 
(2) the amount of administrative flexibility inherent or built into the institution’s internal systems 
(White, 2007). Leadership at the top levels on campus is essential to cultivating support for study 
abroad from academic leaders and faculty throughout the institution (NAFSA, 2008, p. 5). To be 
effective, the SAO needs productive working relationships with many other campus offices and 
the faculty. The head of the SAO should be a person who can gain and maintain respect 
throughout the institution (NAFSA, 2008). 
 The SAO strives to gain more institutional and departmental support through building 
relationships with vital stakeholders, creating awareness of the opportunities available, and 
promoting the value of study abroad to stimulate an increase of a study abroad culture campus 
wide. Over the next five years, the SAO will build relationships and promote opportunities along 
with the value of study abroad to academic deans, department chairs, and senior administration. 
In addition, SAO staff will reach out to advisors and faculty members that can contribute 
enthusiasm and support the integration of a study abroad culture throughout their respective 
academic departments. As study abroad participation grows to five percent of the student body 
by 2019 and study abroad services are stretched to capacity, the office will start to decentralize 
its staff to be located within specific colleges and act in a similar way as the Center for Global 
Initiatives in the College of Business to help facilitate student mobility in a more direct and 
major-specific manner. 






1.2 Curriculum Integration 
According to White (2007), the first thing to do in order to promote your program is to 
make study abroad unassailably academic. That is, nothing about these programs should seem 
like a trip or a vacation. They should be marketed as a valuable part of the curriculum, as an 
opportunity for a student to continue and enhance his or her studies by going beyond the 
classroom. Study abroad professionals tend to focus so much on the student experience of 
education abroad that it is easy to overlook the personal and professional gains that departments 
and faculty members can realize (White, 2007, p. 30).  
The SAO has a vision to engage academic departments and specific major areas to 
discover study abroad opportunities that will effectively enhance academic content while at the 
same time encouraging a cultural immersion experience abroad. This will build alliances with the 
SAO as well as contribute to the quality of education that NDSU students receive in each major, 
with particular emphasis on creating cross-culturally experienced global citizens prepared for the 
workplace of the 21
st
 century. SAO staff members will use three main initiatives in order to 
accomplish this immense task. First, they will pinpoint areas of departmental and academic 
curriculum that could be enhanced by a study abroad experience (see Appendix N). Then, they 
will work closely with these departments to establish an enriched relationship to assist in 
developing and promoting study abroad programs relevant to the coursework required for each 
specific degree, and collaborate with them to locate programs that are a good fit for their students 
by learning about their student’s academic needs. These specific curriculum-related study abroad 
programs will be advertised using brochures distributed to academic departments and advisors 
and a corresponding database of pre-approved courses for each major will be made to simplify 
the course selection process. Lastly, staff members will recruit returned study abroad students to 






act as ambassadors to their academic departments and they can serve as a liaison between the 
SAO, academic departments, and prospective students.  
1.3 Orientations 
Pre-departure and re-entry orientations play a critical role in making a visit to another 
society a valuable learning experience for all study abroad programs. Without such orientations, 
academic travel abroad has the potential to become superficial tourism, rather than 
transformative learning (Kinsella, Smith-Simonet, & Tuma, 2007, p. 175). As NDSU  develops 
and implements an increasing amount of educational programs that involve students directly 
experiencing people and places in the world, international education professionals should 
concentrate at least as much effort on the learning that takes place on the home campus before 
and after as they do on the programs abroad. 
 For NDSU exchange/direct, ISEP exchange/direct, and affiliate provider programs, the 
SAO currently operates three sequential pre-departure orientation sessions that prepare students 
for their experience abroad to multiple host countries twice a year and generally have a good 
turnout. These orientations are informational and beneficial to participants, attendance is 
encouraged, but they are not credit-bearing. At these pre-departure sessions students receive 
logistical information, preparation for culture shock, and have the opportunity to talk with 
returned students who have previously studied in their host countries. There is also one re-entry 
orientation twice a year that students are welcome to attend that provides logistical information 
about returning back to campus, useful tips on dealing with reverse culture shock, and resources 
on how to embrace their international future. The re-entry orientations are usually less attended 
than pre-departure orientations. NDSU faculty-led program orientation sessions function slightly 
different than the general study abroad programs. Faculty members have the choice to conduct 






their own orientation sessions or to invite the assistant director of study abroad to do them. This 
can lead to inconsistency and as a result some orientations are subjective to the materials that 
faculty members want to cover, and not necessarily what SAO staff members prefer.  
In order to equip students to be fully prepared for their experience abroad both before and 
after, NDSU study abroad will continue to provide pre-departure and re-entry orientations for all 
students on exchange, direct, and affiliate provider programs. This information will also be easily 
accessible online for those who cannot attend in person. Orientations provide the preparation, 
support, and necessary tools vital to transform student experiences abroad into significant 
transformative learning and growth. As a result, students encompass the mental, emotional, and 
physical demands required to maximize their journey abroad. Within five years, NDSU study 
abroad professionals aim to develop a credit-bearing, combined pre-departure and re-entry 
orientation course that all study abroad students on all exchange, direct, and affiliate provider 
programs would be required to take. In relation to faculty-led programs, SAO staff members will 
enable faculty members to provide consistent orientation information and to adhere to the 
expectations and standards of NDSU programs abroad through the development of a faculty 
leader training course that guides them to become a more effective leader and provides them 
with the knowledge and tools to deliver appropriate orientations. 
Strategy 2 - Staffing Plan 
2.1 Staff Resources and Support 
 NAFSA (2008) demands that if study abroad is an essential element in an institution’s 
offerings, it must be treated like any other unit and receive sufficient resources. Such resources 
include adequate staffing, finances, space, and access to technology (p. 9). The SAO currently 
shares an office with international student services. The two separate student services share a 






reception area where they are greeted by front staff members. Study abroad frequently 
experiences the loss of space within the office and feels that this has an effect on the ability to 
provide study abroad students with the support they need, such as a resource room, gathering 
space for group info sessions, and walk-in advising.  
Recently, study abroad secured a front office for a temporary graduate intern to staff in 
the afternoons and to be able to answer walk-in questions, advise additional students by 
appointment, and provide daily info sessions. It is imperative for study abroad to offer this space 
to browse marketing materials and walk-in resources to interested students. To ensure that 
students are able to receive satisfactory information in a timely manner, study abroad must 
secure adequate space and resources to maximize study abroad student services. Study abroad 
professionals need office space that is conducive to meaningful and open advising. This includes 
not sitting across from a desk, but rather next to students sharing a screen to make the advising 
process more personal. Also, study abroad staff members need their own office to provide a 
comfortable and appropriate advising atmosphere. In addition, staff members seek office 
locations that are located near each other instead of scattered throughout the larger office that is 
not cohesive to team building. Refer to Appendix O to see an image that represents the SAO’s 
spacing needs as growth occurs over the next five years. 
2.2 New Staff Hires 
NAFSA (2008) states that study abroad is an ever-changing field, with new program 
types, an increasing variety of nontraditional destinations, expanding participation by students 
and faculty, and a growing body of field-specific knowledge and theory. Institutions must be 
willing to compete for experienced study abroad professionals. Inexperience and high turnover 
among the study abroad staff can quickly erode high-quality programming (p. 9). Study abroad 






requires staff to have specialized knowledge to effectively manage the complex academic, 
programmatic, operational, and cross-cultural issues inherent in the field (NAFSA, 2008).  
In order for study abroad at NDSU to increase enrollment at a significant pace and 
continue to effectively adhere to quality standards of education abroad, it is necessary to hire at 
least two additional staff member within the next year at a minimum in order to foster growth. In 
comparison with its peer institutions, NDSU study abroad has a higher staff to student advising 
ratio than seven out of eight queried. According to the Forum on Education Abroad (2008), 
organizations that feel they are staffed appropriately today have a mean student to staff ratio of 
47:1. Organizations that feel they are currently understaffed have a mean student to staff ratio of 
70:1 (p.6). See Appendix P for a measuring workload explanation and chart. NDSU study abroad 
student to staff ratio is currently 110:1. The goal is to greatly lower the student to staff ratio to 
65:1 to help alleviate these staffing needs and contribute to the growth and sustainability of 
student mobility numbers. In order to do so, NDSU must hire one additional full-time staff 
member for every 84 students recruited. See Appendix Q for a full staffing plan. The staffing 
budget will be addressed later in the Budget section. 
2.3 Student Workers 
 NDSU study abroad wants to harness student interest with student-to-student marketing, 
outreach, and advising. Findings strongly suggest that social networks play a critical role in 
student decision-making about study abroad, and that institutions can encourage more students to 
study abroad through the type of campus culture they promote (BaileyShea & Karavi, 2010). Not 
only will having returned study abroad students assist with outreach efforts have an impact on 
drawing in more students to study abroad, but they will also help with retention by being 
available to conduct initial advising immediately when students stop by the office. Students want 






immediate gratification, so they will easily lose interest if someone is not available to answer 
questions right away. The student workers will staff a study abroad resources room and will be 
available to answer walk-in questions, offer peer advising, conduct daily info sessions, and do 
general study abroad projects. This resource room will be staffed only by students to support 
peer mentoring and to not take away duties from any staff member. The ability to have student 
workers mutually benefits students and study abroad staff members in that staff members are 
able to focus on other tasks while the student workers are able to accommodate any immediate 
student needs. Subsequently, the fact that they are paid means that they generally are more 
dedicated to tasks and will stay around longer while gaining expertise and experience in the 
office making themselves more valuable and staff members have less training to do.  
Strategy 3 - Program Marketing 
3.1 Awareness 
 It can be said that an education abroad office acts as a gateway to the world. In a sense 
this is true as the education abroad staff enables students to go on adventures abroad through the 
opportunity of study, internships, practicums, and service-learning programs to all corners of the 
world. This opportunity exists on most campuses in the United States, however many students 
lack the awareness of this opportunity that lies at their fingertips while they attend higher 
education institutions. It is imperative that in order for more students to grasp the concept of 
education abroad and take full advantage of the opportunities, marketing and recruitment efforts 
must increase. Through the progression of a study abroad culture on NDSU’s campus by means 
of more students participating on programs and the development of support throughout 
departments, staff, and faculty, it is the hope that awareness of study abroad opportunities will 
increase as well. NDSU study abroad will consider the following factors when creating 






awareness of study abroad programs:  What do students want to learn?  How do they want to 
learn it?  Where do they want to go?  Focusing in on the answers to these generalized questions 
can help the office discover who to target and how to market its programs.  
 One method that the SAO will use to target its market and create awareness of its services 
and availability to the students is to using campus wide branding of its logo (see Appendix R). 
Branding will create familiarity with the logo and ‘Go Global’ will become a term associated 
with a campus that identifies as diverse and internationalized for the 21
st
 century. Similar to 
branding with the ‘Go Global’ logo, NDSU study abroad started a ‘Bison Abroad’ photo contest 
in spring 2014. The office purchased small stuffed bison that were similar to NDSU’s athletic 
mascot, Thundar. Each student receives a mini bison prior to departure for their study abroad 
program and are encouraged to take photos with it around the world to be entered into a photo 
contest. Students really grasped the idea and enjoyed naming and posing their bison with 
historical and cultural landmarks (see Appendix S). This concept can be taken a step further for 
marketing and promotional purposes and use the ‘Bison Abroad’ theme to brand awareness 
across campus that members of the NDSU student herd are “roaming” the world. 
3.2 Staff Training/On Campus Resources 
 Few professionals in education abroad have a business or marketing background. Other 
aspects of the job such as advising students, developing programs, and working with the faculty 
often seem more important and enjoyable, while selling educational experiences may feel 
inappropriate (Yarabinec, Cleve, & Walgren, 2005, p. 417). In order for education abroad to 
become a more viable, visible, and prominent part of undergraduate education, it would be 
beneficial for professionals in the field to learn to use appropriate promotion and publicity tools 
to build support in every way possible, on and off campus (Yarabinec et al., 2005).  






 NDSU study abroad works closely with other resources on campus to create marketing 
materials that are both informative and appealing to the eye. Study abroad staff members will 
continue to work closely with these on campus resources to develop consistent marketing ads, 
brochures, flyers, and posters to help distribute information to create awareness of the 
opportunities and specific programs available.  
3.3 Gain Support of Stakeholders 
 In order to increase study abroad marketing effectiveness, it is important to convince a 
large variety of stakeholders on and off campus to begin supporting study abroad experiences 
and opportunities for higher education students. These stakeholders include but are not limited to 
students, parents and guardians, faculty, higher education administrators, state government, and 
the general public. Promotion and publicity of study abroad on campus requires education abroad 
advisors and administrators to attract attention to the value of education abroad through sound 
promotion and effective publicity so that students will be persuaded to participate, and can select 
programs wisely (Yarabinec et al., 2005, p. 417). In addition to students, promotion extends off 
campus to parents, the government, local area high schools, and general public opinion on the 
benefits and of study abroad and the campus and community culture that it contributes to. 
 NDSU study abroad will leverage stakeholders vital to the success of its office goals. 
Refer to Appendix K to see the stakeholder chart previously mentioned. Stakeholder actions are 
important in many ways. IIE GSA has helped gain nationwide promotion for an increase in 
student mobility abroad within the larger global community. Upper administration support is 
necessary to receive the proper resources to build the strong and successful program that we have 
committed to the GSA initiative. Funding from the state government and support from the state 
legislature higher education committee is of upmost importance when it comes to 






internationalizing the institution and preparing global citizens for the 21
st
 century within the 
state. Significant stakeholders in creating awareness, promotion, student support, and overall 
contributions to campus internationalization and a study abroad culture are academic 
departments, including faculty and advisors, student affairs, student financial services, and return 
students. Parents also serve as key stakeholders when it comes to availability of funds and 
personal support and encouragement to students.   
3.4 Marketing Plan 
 The first step in any marketing effort should be the development of a marketing plan 
(Yarabinec et al., 2005, p. 434). The first goal is to increase awareness of the program through 
marketing. A key element in successful marketing includes determining who the target audience 
is, where they are located, how to reach them, and who influences their decisions (Yarabinec et 
al., 2005). 
 There are three simple rules to successful promotion: variety, repetition, and 
appropriateness. Variety and repetition can be used in correlation with one another. For example, 
a message repeated in a variety of formats is more likely to get a student’s attention and get the 
message across. Before deciding what appropriate publicity is, the education abroad office must 
clearly identify its audience (Yarabinec et al., 2005, p. 417). A marketing plan should be tailored 
to the specific target audience to maximize its effectiveness. It is also important to ensure that the 
message reaches the involved stakeholders, such as faculty and parents and/or guardians, who 
support the students (Yarabinec et al., 2005, p. 418). 
 The SAO is aware of the importance of a solid, thought out marketing plan. In order to 
double the number of participants going abroad in five years, strong marketing plans and tactics 
will need to be put in place. Study abroad staff will put in strategic efforts into various 






promotional protocols including but not limited to identifying potential participants, 
departmental outreach, curriculum integration, and recruitment processes.  
3.5 Student-to-Student Marketing   
 Study abroad alumni are one of the most important resources for publicizing the study 
abroad experience on campus (Yarabinec et al., 2005, p. 423). According to a survey by 
Econsultancy, 90% of people trust recommendations from people they know and 70% trust 
recommendations from people they do not know. This validates the idea that word of mouth is 
one of the most effective tools for promoting study abroad programs within a student body 
(Bullins, 2013).  
 Returned study abroad students can assist with a large variety of marketing tasks, 
including classroom presentations and providing information directly to interested students. 
Returned students often represent a variety of majors and a diversity of host countries around the 
world. Their presentations can complement and supplement other forms of publicity and student 
opportunities. These direct messages from experienced peers to potential participants seem ideal 
in terms of appropriateness and credibility (Yarabinec et al., 2005).  
 A student organization or club for study abroad alumni is an ideal way to mobilize 
students who have returned from abroad to benefit marketing efforts. Rather than just turning the 
alumni loose, education abroad professionals would be well advised to meet with them, or even 
to select just a few students to meet with, and brief them on the message the education abroad 
office wants them to convey through a student group, especially the kinds of questions that 
should be referred to the office and staff. Returned study abroad student energy is a great asset 
and can be quite invigorating, but they can also get carried away and promise things that the 
education abroad office will have to either deliver later or explain why it can’t. Thus, it is good 






to provide these students with an outline of talking points and a list of topics that must be taken 
up with the professionals in the education abroad office (Yarabinec et al., 2005, p. 424).  
 To best use this population, education abroad professionals should select and train study 
abroad returnees in some structured manner (Yarabinec et al., 2005, p. 423). Return student 
relationships with the SAO can be mutually beneficial for both parties. Properly selected and 
trained, these students can contact faculty and make brief classroom presentations on their own. 
They ultimately benefit by gaining practice in public speaking, enhancing their resumes, and 
having a captive audience for their photo albums (Yarabinec et al., 2005, p. 424). The SAO has 
initiated the formation of a student group comprised of return study abroad students. They began 
meeting in January of 2014 and are nearing the process of completing a constitution and getting 
approved as an official student organization. This group will benefit the staff members and 
programs as it enables return study abroad students to begin marketing to their peers and forming 
the desired study abroad culture on campus. 
Strategy 4 - Student Recruitment and Admissions 
4.1 Recruitment and Selection 
It is helpful to consider the timeline and specific stages of the student recruitment process 
when developing a marketing plan for study abroad. In terms of reaching five percent of NDSU’s 
student body to participate in study abroad programs by 2019, it is essential to increase by 84 
students a year. To reach this lofty goal, recruitment efforts must also increase. At each 
recruitment stage, there will be a variety of strategies available to achieve the university’s 
desired outcome (Yarabinec et al., 20052005). Targeting key participants is a fundamental 
element of successful recruiting.  






Recruitment can begin as early as students are accepted to NDSU. The SAO will request 
student contact information for the incoming freshman class and send out marketing materials 
and a welcoming letter before students come onto campus to help create an initial awareness of 
the opportunities available to them. Information will also be provided through tabling at 
Discover NDSU fairs for prospective students. Ongoing recruitment will continue at freshman 
orientations tabling and parent sessions. 
The first step for students interested in study abroad after they have gained awareness and 
are on campus is to attend an info session where they can meet with a study abroad advisor and 
learn general information including eligibility requirements, deadlines, participation procedures, 
financial aid and scholarships, and how to select a program and apply. At this point, students also 
have the chance to ask any questions they may have. This is the chance for advisors to be able to 
assess student goals and desires for a program, and be able to target them as key participants for 
specific programs in which they can funnel them into.  
Once students have become aware and enter the recruitment phase, the education abroad 
office will want to provide them with more detailed information to help students make a decision 
about whether to apply or not, how the application process works, and how to continue after 
acceptance into a program (Yarabinec et al., 2005). As students move through the application 
process, acceptance and commitment stage, and onto the pre-departure process, the SAO will 
need faculty members, administrators and parents/guardians to encourage and support the 
students along the process.  
4.2 Diversity 
Students who study abroad are from a narrow spectrum of the total population. They are 
predominately white females from highly educated professional families, majoring in the 
social sciences or humanities. They are high achievers and risk takers. Many have had 






earlier overseas travel or international experience. Whether by their own choice or lack of 
encouragement to do so, there are fewer men, members of minority groups, students from 
non-professional and less-educated families, or science, education and business majors 
among undergraduates who study abroad. It is only at the beginning of this new century 
with the impact of globalization and the development of new programs in professional 
and vocational areas, that we are beginning to see how this demographic can and must 
change (Edwards, Hoffa, & Kanach,  2005, p. 14). 
Encouraging students from underrepresented constituencies to participate in education 
abroad programs is not simply a matter of replacing one type of student with another. Rather, the 
challenge is to support those who traditionally apply for education abroad programs, while 
increasing enrollment among those groups of students who do not typically seek to participate 
(Lebold, Henry, Houston, Jackson, Schebe, & Van Der Meid, 2005, pp. 208-209).  
The Office of Multicultural Programs and the OIP at NDSU fall under the same division, 
EDGO. This allows for easy communication and cooperation between the two offices which 
benefits the opportunities specifically tailored to multicultural and diverse students. Multicultural 
students who attend NDSU receive a tuition waiver exemplifying them from those costs. These 
students are allowed to use this waiver when studying abroad through an exchange program 
which is an incredible opportunity that helps to lower the total cost to study abroad.  
NDSU will market study abroad and recruit diverse students through classroom 
presentations to University 199, a freshman level course for multicultural students. In addition, 
study abroad staff will reach out to promote and recruit from multicultural and diverse student 
organizations on campus. Study abroad staff frequently uses diverse individuals in pictures for 
marketing purposes (see Appendix T) as a form student-to-student marketing. If diverse students 
see other students that they identify with studying abroad, they will believe that it is an 
opportunity they can do so as well.  






A larger effort in the making is the development of a faculty-led study abroad program 
that specifically recruits multicultural students to attend a course on intercultural communication 
in Brazil. Allison Wright, a graduate student at SIT Graduate Institute, is designing this program 
tailored to the specific needs of a multicultural student. See Appendix U for a complete program 
description. 
4.3 Financial Aid and Scholarships 
 The cost of study abroad programs is one of the largest limiting factors for students. 
Study abroad colleagues must ask themselves, at what point is cost prohibitive?  An effective 
office must find ways to support students to overcome this limitation and collaboratively work 
with the institution to remove barriers.  
Some students may not realize that financial aid resources and scholarships can be used 
to make an overseas experience affordable. There are several types of aid available to students: 
grants and scholarships, loans, and work-study or subsidized work. Grants and scholarships are 
generally most desirable because they do not have to be repaid. Grants are need-based; 
scholarships are generally merit-based and are often awarded to people who demonstrate a 
special ability or belong to a specific group (Lauman, Stubbs, Gliozzo, & Lee, 2005, p. 109).  
NDSU currently offers many different types of scholarships for students going abroad 
and frequently encourages students to apply. Refer to Appendix V to see the official scholarship 
brochure used for marketing and recruitment purposes. One scholarship that leads to sustainable 
faculty and student mobility is the NDSU Miles Scholarship. Faculty members that travel abroad 
are encouraged to become a member of this scholarship program and they can donate miles 
accumulated during flight travel to the SAO, and these miles are then rewarded to students in the 
form of a scholarship that purchases their airline tickets. This makes the airline cost free to 






students, while the SAO only pays a small fee to include the taxes from the airline fees. This 
sustainable scholarship encourages faculty mobility while supporting student mobility. SAO staff 
will continue to creatively seek new ways to fund study abroad scholarships. The office will 
reach out through grant writing and soliciting from alumni.  
In addition to scholarships, NDSU is coordinating with all North Dakota colleges and 
universities to approach the state government, legislature, and higher education communities to 
leverage support from Bank of North Dakota as a means to provide subsidized loan opportunities 
to students attending colleges and universities in the state planning to study abroad. This 
initiative developed out of a NAFSA meeting of study abroad professionals statewide that want 
to increase access to government funding with flexible dates of disbursement to encourage more 
students to gain experiences abroad. In addition, statewide study abroad professionals propose a 
loan forgiveness program for students remaining in the state for five years after graduation and in 
turn all parties benefit. See Appendix W to view the education abroad legislator outreach plan of 
action and the marketing materials including a letter and a flyer being sent out to legislatures to 
gain support for this cause. In addition, refer to Appendix X for an overall summary of NDSU 
SAO’s initiatives to make study abroad financially accessible for students. 
Strategy 5 - Logistics 
5.1 Informational Guides 
  
Logistics consider the practical side of study abroad. When thinking about logistics on a 
large-scale level of the entire SAO, the best way to look at is how to cover all the logistical 
information during the advising process. SAO staff members have brainstormed a way to 
streamline logistical information for each step of the advising process, from pre-decision before 
selecting a program all the way through re-entry at the conclusion of the program abroad. Four 






general informational handbook guides (see Appendix Y) and one adapted for faculty-led 
programs will be created that address significant logistical information for each phase of the 
advising process; get started, before you go, while abroad, and returning to NDSU.  
Strategy 6 - Health and Safety Plan 
6.1 Student Preparation 
 Many students who study, work, or travel abroad are less prepared than they should be 
for the possibility of sudden injury, illness, depression, or other health contingencies. Although 
most students will face few health issues abroad, to minimize risk it is best to prepare students 
before they leave home, and encourage them to be proactive, not fearful. Clear institutional 
policies, sound operation procedures, and responsible programming decisions will go far in 
answering health and safety concerns (Gore & Green, 2005, p. 261). It is of the upmost 
importance that study abroad advisors properly prepare students before they depart the U.S. See 
Appendix Z for a safety and security letter to study abroad students from the NDSU assistant 
director of study abroad.  
The more information SAO advisors can provide in written form to students the better, 
presented at pre-departure sessions and have the resources readily available to them both in print 
and posted online. Students should also be encouraged to pack all relevant information and carry 
it with them when they travel. Advice that seems irrelevant when heard or read in the comfort of 
home may mean something entirely different when read by a student responding to a real health 
and safety issue (Gore & Green, 2005). 






6.2 Health Insurance  
 Student health and safety is always of paramount importance. At the institutional level, 
policies must be designed to sustain an effective health and safety approach for study abroad 
programs (NAFSA, 2008, p. 8). All students who study abroad through each and every one of 
NDSU’s program options are required to purchase Cultural Insurance Services International 
(CISI), which is a comprehensive and reliable worldwide health and safety insurance coverage. 
See Appendix AA for the CISI insurance plan specifically designed for NDSU students. This 
coverage helps NDSU, students, and their families to know that they are protected overseas 
under any health and safety circumstances, including emergency evacuation or transportation of 
remains.  
Strategy 7 - Crisis Management Plan 
7.1 Emergency and Risk Management 
 The health, safety, and security of education abroad participants have always been 
primary concerns for education abroad administrators, resident directors, and program sponsors 
when designing, monitoring, and evaluating overseas study programs. During the past decade, 
however, the field has strengthened its efforts to provide guidance, resources, and training to 
education abroad professionals about health, safety, and security issues involved in study abroad 
programming. This increased emphasis was due in part to the growth of students participating in 
study abroad at the end of the last century (Gore & Green, 2005).  
Institutional policies and procedures for risk management and crisis response should be in 
place for all study abroad programs and monitored regularly. A risk management process begins 
with defining an acceptable level of risk for a program abroad. Effective risk management 
requires identifying potential hazards in advance and implementing specific risk management 






strategies prior to student departure with the ultimate goal of protecting the participants, the staff, 
the program, and the institution. Refer to Appendix BB for a sample waiver form that must be 
signed by students for high-risk travel to countries with current United States Department of 
State travel warnings issued. This protects NDSU study abroad and at the same time alerts 
students to the realistic threats of their travels to which they agree to practice all health and 
safety standards. 
Effective risk management also includes an incident recording system and annual policies 
and procedures review. The SAO provides students with an emergency card complete with 
emergency action plan steps on it (see Appendix CC) at pre-departure orientation. The students 
are recommended to carry this card with them at all times so that they have contact information 
in case of an emergency. The overall goal of emergency preparedness and response protocol is to 
provide an effective plan of action that can be easily implemented should an emergency situation 
occur. Most U.S. institutions of higher education have a protocol or set of procedures to deal 
with emergencies on campus. When NDSU study abroad recently became part of the newly 
formed ISSAS office, they updated its emergency response procedures. You can see this policy 
document including a crisis management team and emergency management flow chart in 
Appendix DD. The SAO also will implement an incident tracker and recording system for 
emergencies that occur to NDSU students abroad. This tracker will comply with Clery Act 
standards as well as serve as a tool for staff members when identifying potential risks on future 
programs. 






Strategy 8 – Budget 
8.1 Study Abroad Office Budget 
A financially sustainable plan should be in place to support the SAO. Thinking about 
study abroad for the long term is crucial. Study abroad programs benefit from being able to plan 
for the future based on a reliable financial plan. Year-to-year uncertainty is a handicap to 
program quality (NAFSA, 2008, p.5). Today, given spiraling costs in education, tight budgets 
plague most programs (Lund, 2007, p. 98). Study abroad budgeting is a complicated task because 
there are so many intricate and revolving details involved. A current SAO budget is shown on 
the next page (refer to Appendix EE for budget notes). This budget includes past, current, and 
future SAO financial data from 2012 to 2019. The purpose of the budget is to use past and 
current statistics to predict future revenues and expenditures for the next five years taking into 
account the desired office growth and expansion of student participation through the SAO. 







Revenues 2012/13 2013/14 2014/15 2015/16 2016/17 2017/18 2018/19 
Application Fees 
       
Exchange Programs ($100) 1800 2500 5300 8100 10900 13700 16500 
Faculty-led Programs ($75) 12900 13650 15750 17850 19950 22050 24150 
Affiliate/non-NDSU Programs ($60) 3780 4380 6060 7740 9420 11100 12780 
Study Abroad Fair Provider Registration Fees 1500 1500 1500 1500 1500 1500 1500 
Deposits (either refunded upon departure or paid towards program 
fee) 
9000 10000 12000 14000 16000 18000 20000 
$50 study abroad course fee (semester students only) 4200 6880 11360 15840 20320 24800 29280 
Health Insurance Payments 12000 14000 18200 22400 26600 30800 35000 
ISEP Fund 57000 76000 95000 114000 133000 152000 171000 
Faculty-Led Fund 739000 945920 1152840 1359760 1566680 1773600 1980520 
Total Revenue 841180 1074830 1318010 1561190 1804370 2047550 2290730 
Expenditures 
       
Deposits 9000 10000 12000 14000 16000 18000 20000 
Health Insurance Invoices 12000 14000 18200 22400 26600 30800 35000 
Study Abroad Fair 
       
Rec Center Rental 345 345 345 345 345 345 345 
Catering 1255 1755 2255 2755 3255 3755 4255 
Advertising 1000 2000 3000 4000 5000 6000 7000 
Marketing  
       
Advertisement (Monitor Ads, Blue Key Ads, Spectrum, Facebook) 2000 2500 3500 4500 5500 6500 7000 
Promotional (posters, brochures, window clings, paper copies) 6000 6500 8000 9500 11000 12500 13000 
Catering 
       
Pre-Departure Sessions 250 350 500 650 800 950 1100 
Re-entry Sessions 150 250 400 550 700 850 1000 
Other events (pizza parties, etc.) 100 200 500 800 1100 1400 2000 
Gifts 
       
Photo Contests (Fall/Spring Facebook, Study Abroad Fair) 280 310 770 1730 2190 2650 3310 
Go Global Advertisements 700 900 1500 2000 2500 3000 3500 
T-Shirts (given to students during pre-departure) 2700 2900 3500 4000 4500 5000 5500 
Professional Development 
       
The Forum on Education Abroad Conference  4000 4500 5500 6500 7500 8500 9500 
Terra Dotta Conference  1500 1500 2500 3500 4500 5500 6500 
National NAFSA Conference 2500 3000 4000 5000 6000 7000 8000 
Other events (State NAFSA meeting, syposiums, site visits) 1000 1500 2500 3500 4500 5500 7000 
Technology 
       
In-Design (for creating brochures using Publication Services 
Template) 
200 200 400 400 400 400 400 
SlideShare with ZipCast  200 200 - - - - - 
Misc… - - 800 1300 2300 3300 4800 
ISEP Fund 57000 76000 95000 114000 133000 152000 171000 
Faculty-Led Fund 739000 945920 1152840 1359760 1566680 1773600 1980520 
Total Expenditures 841180 1074830 1318010 1561190 1804370 2047550 2290730 






8.2 Staffing Plan Budget 
In order to make the staffing plan mentioned earlier realistic, a staffing budget must be 
created to accommodate their salaries. Currently, university allocated funds cover study abroad 
staff member salaries. This is the preferred method for new staff hires, but may not be possible 
considering the allocated budget may not support such a rapid increase and growth of staff 
members. There are two additional options to create a sustainable method of funding new staff 
hires. However, even with the implementation of one of the following two staffing plans, it is 
necessary to immediately hire a minimum of two staff members as mentioned in the staffing 
section to be proactive in growing student participation numbers.  
 A. Education Abroad Model Tuition Proposal 
Faculty-led study abroad programs at NDSU can place additional expenses on students 
that can be harmful to student access. Currently at NDSU, the tuition money paid by students for 
participation on faculty-led programs is not used to reduce the cost of the program itself. Many 
universities use tuition to help defray study abroad expenses, which in turn reduces the cost to 
and increases the participation of students. Prohibitive cost is one of the reasons students do not 
consider education abroad when planning their undergraduate careers (Lauman, Stubbs, Gliozzo, 
& Lee, 2005). The institution should be committed to controlling the cost of study abroad 
programs, in a manner that widens access to the study abroad experience (NAFSA, 2008). Many 
study abroad funding models exist. Support can come from tuition, special fees, low-cost 
bilateral exchange agreements, incentives negotiated with partner institutions of higher 
education, and fundraising, among other sources.  Nonetheless, each institution must determine 
the model that best serves its students and is consistent with its unique context and academic 
mission (NAFSA, 2008). 






Members of an ad hoc committee on study abroad were charged developed a new tuition 
model for faculty-led study abroad programs that would reduce student costs and alter the flow 
of faculty-led study abroad student tuition from the university directly to the SAO. According to 
Lund (2007), if the institution is keeping all of the tuition dollars and wants the international 
office to charge an administrative fee, then it is time for a serious look at the institution's 
commitment to study abroad (p. 97). The Education Abroad Model (EAM) executive summary 
can be referenced in Appendix FF. Not only will this charge to increase participation in faculty-
led programs and lower costs for students, it can enhance overall revenue for the SAO. The EAM 
was developed to provide the means of increasing student participation in faculty-led study 
abroad programs and to help reduce the overall cost to students and encourage more faculty to 
create learning abroad offerings. As study abroad numbers increase and maintain a higher 
enrollment level, there will be a potential for enrollment net revenue gain within NDSU SAO 
that can be put towards salaries for hiring new staff members. 
B. Student Service Fee 
The other option is to create a student fee of 325 dollars to use the services of the SAO. 
This fee is a beneficial cyclical process in which enough knowledgeable full-time staff members 
are hired through a supportable staffing plan to effectively contribute to the study abroad team 
and existing goals as the student mobility numbers increase. A student service fee staffing plan 
budget and budget notes can be seen in Appendix GG. This option is least preferable as it adds 
an additional student cost to study abroad and expenses can be the most barring factor that deters 
students away from the opportunity. 
Strategy 9 - Evaluation Plan 
 






9.1 Evaluation, Assessment and Learning Outcomes 
“It changed my life.”  This is a common conclusion to a study abroad experience.  It can 
often stand as the total validation of the academic program for students. Students experience 
transformations through their immersion in study abroad programs and an increase in their 
intellectual abilities through the structured academic, experiential learning that occurs on these 
great programs. However, students, study abroad professionals, and even faculty often find it 
difficult to quantify or document this growth. Distinctions between academic progress and 
personal growth through experiential learning often become blurred (Quade, 2007). 
NAFSA (2008) suggests that a process for the regular evaluation of the institution’s study 
abroad programs should be in place. Each institution should also monitor the policies and 
practices of its program providers and require that they, too, have regular evaluation measures. 
From a quality perspective, institutions need an evaluation process that can alert them to program 
strengths and weaknesses at a level of specificity that facilitates the implementation of 
improvements (NAFSA, 2008, p. 8). The SAO understands the importance of program 
assessment and evaluations and desires to implement evaluations for each student and for all 
programs. Refer to Appendix HH for a sample evaluation sheet.  Beginning in 2015, SAO staff 
will also introduce a similar evaluation sheet for all programs including exchange, direct, ISEP, 
faculty-led, and affiliate provider programs. 
According to Quade (2007), professionals in study abroad have an obligation to provide 
its students and colleagues with the opportunity and tools to quantify, reflect, and document all 
of the possible outcomes from the increasingly popular study abroad opportunities and need to 
develop and employ a comprehensive strategy and efficient methods to assess student learning in 
all dimensions of the academic and intercultural experience. Assessment is a process by which 






information is obtained relative to some known objective or goal (Zukroff, Ferst, Hirsch, 
Slawson, & Wiedenhoeft, p. 446). The SAO will conduct research on the best way to assess 
learning outcomes of study abroad students on intercultural competence and personal growth to 
be implemented by 2019. 
Conclusion 
 As we move past the first decade and further into the 21
st
 century, it is evident that 
globalization and internationalization directly affect higher education and the future of students. 
It is incumbent of those of us who are international educators to further the dialogue on this topic 
and to move beyond the trenches of the traditionally held beliefs that globalization, as 
Grünzweig and Rinehart states, runs counter to “the basic premise of international education” (as 
cited in McCabe, 2001, p. 144). This capstone project was a case study focused on the alignment 
of institutional commitment to a process with one of internationalizations most treasured aspects, 
study abroad. The SAO at NDSU recognizes the need for internationalization in higher education 
institutions and for students to study abroad and endure personal growth in order to be globally 
competent citizens as a direct response to globalization. Study abroad has the potential not only 
to help students make memories but also to create meaning in their lives and to help them gain a 
sense of belonging within the world community (Zukroff et al. 2005).  
NDSU senior administration along with the SAO staff are prepared to initiate and foster a 
study abroad culture on campus through collaboration with IIE’s GSA initiative and double the 
number of study abroad participants in five years. Wendy Williamson suggests that if you or 
your university is expecting this to happen with a clever marketing campaign and more rhetoric, 
then you better think again. If we are going to take this ambitious goal seriously, colleges and 
universities must re-evaluate their policies, procedures, and “politics” with respect to education 






abroad, and deconstruct the many barriers that they themselves have put into place (personal 
communication, March 23, 2014). The first step in this process was to write a comprehensive 
strategic plan that covers all areas vital to increasing student participation numbers to five 
percent by 2019. See Appendix II for a comprehensive chart summary. Focusing efforts on 
curriculum, staffing, program marketing, student recruitment and admissions, logistics, health 
and safety, crisis management, budget, and evaluation provides a well-rounded design for NDSU 
and the SAO to take action. The strategic plan is ambitious, however using the parameters I was 
given to reach the ultimate goal, this is the best solution considering institutional limitations. In 
order for it to be successful, the SAO must hold total accountability with leveraged support, and 
abide by the timeline provided. It is evident that in the iterative field of international education, 
the strategies and benchmarks may change along the way. Given this fact, success will be 
evaluated by the accomplishment of all of the preferred outcomes by December of 2019. 
It is hoped that, the study abroad community will recognize the natural progression from 
cultural preservation, to cultural relativism, to elements of technologically influenced 
universalism, to globalization, and their relevance to the development of international education 
policies and programs (McCabe, 2001, p. 144). In order for the ultimate goal to be reached 
successfully, advisors must remember their stakeholders and work across the campus spectrum 
with students, faculty, departmental advisors, campus administrators, and other education abroad 
professionals to make the education abroad experience as academically integrated and 
administratively seamless as possible. Just as in the African saying, “It takes a village to raise a 
child,” it takes a campus of caring individuals to educate a student (Anderson & Murray, 2005, p. 
173).
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U.S. Land-Grant Colleges and Universities 
 
 







The Association of Public and Land-Grant Universities [APLU] (2012), explains that 
since their establishment, land-grant colleges have grown to represent to the world a unique 
system of widely accessible higher education (p. 3). The original mission of these institutions, as 
set forth in the first Morrill Act, was to teach agriculture, military tactics, and the mechanic arts 
as well as classical studies so members of the working classes could obtain a liberal, practical 
education (APLU, 2012, p. 1). APLU (2012) states that over the years, land-grand status has 
implied several types of federal support (p. 1). Today, America’s land-grant universities 
contribute to fulfill their democratic mandate for openness, accessibility, and service to people, 
and many of these institutions have joined the ranks of the nation’s most distinguished public 
research universities. Through the land-grant university heritage, millions of students are able to 
study every academic discipline and explore fields of inquiry far beyond the scope envisioned in 
the original land-grant mission (APLU, 2012, p.2).







EDGO Organizational Chart 
 
 






Generation Study Abroad Goals and Initiatives 
According to IIE (2013), the goals for GSA are as follows: 
 Mobilize resources and commitments to double the number of U.S. students studying 
abroad. 
 Raise awareness of IIE’s long-standing commitment to study abroad and expand IIE’s 
activities by engaging the community of IIE staff, alumni, grantees, and new stakeholder 
audiences in IIE’s mission. 
 Shift the paradigm by recasting study abroad as a career-enhancing necessity for all 
college students and an essential component of a college degree. 
Institutions that join the commitment agree to implement the following initiatives at their 
institutions over the next five years (IIE, 2013): 
 Launch a new study abroad initiative or scholarship. 
 Provide an innovative new support service for students. 
 Help students engage internationally through service learning, research, or internships. 
 Make it possible for more underrepresented students to study abroad. 
 Engage study abroad alumni in new and creative ways. 
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Strategic Planning Process 
Strategic planning is a systemic process through which an organization agrees on-and 
builds commitment among key stakeholders’ top-priorities that are essential to its mission and 
are responsive to the environment. Strategic planning guides the acquisition and allocation of 
resources to achieve these priorities (Allison & Kaye, 2005). Successful strategic planning 
improves the focus of an organization in that it generates (Allison & Kaye, 2005): 
 An explicit understanding of the organization’s mission and organizational values among 
staff, board, and external constituencies 
 A blueprint for action based on current information 
 Broad milestones with which to monitor achievements and assess results 
 Information that can be used to market the organization to the public and to potential 
funders (p. 3).  
A thorough examination of these four essential components put into strategic planning will lay 
the foundation for NDSU study abroad in a way that will allow for growth in a constant and 
progressive manner towards its goal.  






“So That” Chain 
• "So That" Chain - STRATEGY: 
•Write a strategic plan to increase stakeholder participation and student mobility in an 
internationalizing and globally connected institution for the 21st century. 
SO THAT 
•NDSU SAO can establish accountability for outcome-based planning and evaluation in 
relation to the desired theory of change. 
SO THAT 
•NDSU transforms into a more globally engaged and aware institution of the higher 
education community for the 21st century. 
SO THAT 
•NDSU SAO shows commitment to the institution’s mission in relation to 
internationalization and student mobility abroad. 
SO THAT 
•Students are provided with an education that embeds international learning within 
and outside of the traditional classroom and prepares them to compete successfully in 
the current marketplace.  
SO THAT 
•Students gain insight and understanding into other cultures and societies, acquire 
critical thinking, personal development skills, and intercultural competencies that lead 
them to be global citizens prepared for the 21st century.  






NDSU SAO Stakeholders 
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Curriculum Integration by Academic College 
Level & Timeline Academic College 
Tier A 
(Summer 2014-Summer 2016) 
1. Arts, Humanities, and Social Sciences 
2. Business 
3. Human Development and Education  
Tier B 
(Fall 2016 – Fall 2019) 
4. Pharmacy, Nursing and, Allied 
Sciences 
5. Engineering 
6. Agriculture, Food Systems, and 
Natural Resources 
7. Science and Mathematics 
 
This chart represents the order in which the SAO will execute outreach initiatives to specific 
academic colleges. 






SAO Spacing Needs 
 
ISSAS Spring 2014 
 
ISSAS Fall 2014 
 
 









This diagram displays the increase in study abroad staff that will occur over the next five years to 
accommodate the needs for student mobility growth. 






Measuring Workload and Student to Staff Ratios 
 











Budget & Billing Fall 2014 
Student Workers (2-4) Fall 2014 
Student Outreach Specialist/Advisor Spring 2015 
Marketing & Technology 
Specialist/Advisor 
Fall 2015 
Curriculum Integration Specialist/Advisor Fall 2016 
Department Outreach and Faculty 
Training Specialist/Faculty-Led Program 
Advisor 
Fall 2017 
Grant Writing & Alumni Outreach 
Specialist 
Fall 2018 
Front Office Clerk Fall 2019 
Director of Study Abroad Fall 2020 
 
 
This chart shows the progression of the SAO and projects the desired staff members that will join 
the team at the approximate date of hire in accordance to the growth of 84 study abroad students 
per year. By 2020, the office will have expanded and grown in enough staff to break apart from 
international student services and become its own office and at this time will hire a separate 
director.
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SAO Diversity Marketing 






Intercultural Communication in Brazil 
Intercultural Communication in Brazil (IC Brazil) is a short-term faculty-led program for North 
Dakota State University (NDSU) students aimed at recruiting multicultural students. NDSU sent 
over 250 students abroad in the academic year 2012-2013. Of these students, 92% of them 
identified as white. Intercultural Communication in Brazil will be open to all students enrolled at 
NDSU with a GPA of 2.5 or higher.  
Using experiential learning, students will spend five classes learning and presenting on 
intercultural communication theorists Edward Hall and Geert Hofstede before putting their 
theoretical knowledge into practice in Rio de Janeiro, Brazil. Upon their return, students will 
submit a final paper drawing a direct connection from the theories presented in class to their 
experiences in Brazil. Urie Bronfenbrenner’s Ecological Systems Theory will be utilized in the 
support of students before, during, and after their program.  
Rio de Janeiro, Brazil has been chosen for a number of reasons. The first: it’s a melting pot of 
cultures, which offers a variety of opportunities for different situations to use the intercultural 
communication theorists learned. Second, Brazil is growing on the world stage. The Institute of 
International Education’s “Brazil Scientific Mobility” program is seeing an influx of Brazilian 
students on U.S. campuses. Brazil is hosting two of the largest sporting events in the world back 
to back, the FIFA World Cup and the Summer Olympics. Brazil is becoming a popular 
destination for U.S. students studying abroad. In conjunction with NDSU’s Office of 
International Student and Study Abroad Service’s preferences, a third party provider is being 
used to secure lodging, transportation, and entrance to activities for all participants in Brazil. 
This third party provider, AIFS, has staff in Brazil that can assist the faculty leader if any issues 
arise.  
IC Brazil is focused on the recruitment of multicultural students into study abroad. The program 
is designed with the knowledge that people are likely to do something more if they know the 
person suggesting it. For this reason, the University Studies 199 leader, Frank Oakgrove has 
been chosen to lead the program. He works in the Office of Multicultural Programs on campus, 
where he can recruit students to the program. The curriculum has been chosen to build off of the 
Community of Respect, which is a component of the University Studies 199 course. In the 
course he currently teaches, he can promote IC Brazil. The program’s alumni can be used for 
student-to-student peer advising and recruitment for IC Brazil in the future. Utilizing study 
abroad alumni will keep returnee students on-campus engaged in study abroad, help promote IC 
Brazil on campus, and continue to use the skills learned on their program.  
This study abroad program will help NDSU will meet its goals laid out in the Institute of 
International Education’s “Generations Study Abroad” initiative by increasing the number of 
multicultural students studying abroad. Students will gain skills that be applied throughout their 
education and will lead to the direct recruitment of more multicultural students to study abroad.  
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Legislator Outreach Plan of Action 
 





State Legislature Support Sample Letter 





Legislature Marketing Flyer 
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Financial Barriers for Study Abroad Students 




























NDSU Study Abroad Safety and Security Letter 
Dear Students and Parents: 
I hope your time abroad will be enriching and rewarding! I want to take this opportunity to 
remind you that we're here to help in any way we can. I also have some issues concerning safety 
that I want to share with you. 
 
The terrorist threats in the world and the fact that you will be separated from your friends and 
family are issues that are on all our minds. The safety and security of the students we serve are of 
paramount importance to everyone at North Dakota State University. 
 
The developments in the world in the past few years provide a lot of uncertainty for many, and 
we recognize the need to address some of the concerns that surface from war, terrorist threats, 
and other international conflicts. 
 
We are informed by a variety of sources in making program security decisions. These include 
the U.S. Department of State, our partner institutions, overseas staff, our own (and other 
institutions') faculty and other experts, news media, and professional colleagues throughout the 
world. 
 
We believe that students who are overseas on our programs are safe. You are encouraged to stay 
in close contact with your resident directors, international offices and/or with host institution 
officials. Please verify that you have been registered with the local U.S. embassy or consulate. 
Locate the consulate nearest you and write, e-mail or call them to register. 
 
We will continue to do our best to receive current information and to monitor conditions so that 
we may make necessary and prudent changes in our recommendations and policies, and will do 
our best to continue to keep you informed. Please refer to this page with any questions you may 
have, and tell your loved ones they may do the same. 
 
Please contact us with your ideas, suggestions, questions, and concerns. The safety and security 
of all of our students is of primary importance. We want students to have safe, positive, and 
enriching study abroad experiences, and we believe that there is no better way to promote peace 
and understanding than to do what you are doing now as an international student ambassador. 
 
Sincerely yours, 
Tanya Kramer - Assistant Director of Study Abroad 
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Risk Assumption and Waiver Form for High-Risk Travel 
 
I, the undersigned, understand that North Dakota State University (the “University”) is 
sponsoring a trip to ________________________ for the purpose of a study abroad course titled, 
      . 
 
In consideration for being allowed to participate in this program, I knowingly: 
 
 acknowledge that my participation in the Course is entirely voluntary; 
 
 acknowledge that all foreign travel involves risks, including, without limitation: (a) differing 
political, legal, social and economic conditions, (b) differing standards of design, safety and 
maintenance of buildings and public places, (c) differing medical and healthcare capabilities 
and facilities, and (d) differing weather and other natural conditions;   
 
 acknowledge that travel to ____________ involves additional risks because of its political 
instability and criminal activities, including terrorism; 
 
 acknowledge that United States Department of State has issued a Travel Warning for citizens 
traveling to Kenya which is attached to this Risk and Waiver Form, and I acknowledge that I 
have read and understand the Travel Warning; 
 





 acknowledge that the United States Center for Disease Control also warns travelers 
to______________ about increased potential exposure to various diseases. A link to such 
information can be found here: _______________________________;  
 
 acknowledge that any University personnel or agents attending this function are not 
medically trained to care for any physical or medical problems of Course participants; 
 
 acknowledge that my safety cannot be guaranteed by the University; 
 





 agree to follow all the safety procedures and instructions of the Course coordinators; and  
 
 agree to abstain from alcohol abuse and illegal narcotics while participating in the Course. 
 
On behalf of myself and my heirs and assigns, I knowingly and voluntarily assume all risks 
associated with this activity and release the University, its officers, employees and agents from 
any and all responsibility or liability for personal injury, death or property damage sustained by 
me during or because of my participation in the Course. I UNDERSTAND AND AGREE THAT 
BY SIGNING THIS FORM, I WAIVE AND FOREVER RELINQUISH ANY AND ALL CLAIMS 
THAT I MAY HAVE IN THE FUTURE, WHETHER KNOWN OR UNKNOWN, AND WHETHER 
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Emergency Response Procedures 
 
The Office of International Student and Study Abroad Services 
North Dakota State University 
 
This document has been created to provide guidance to responding to emergency situations 
involving students participating in NDSU study abroad programs. This document is meant for 
NDSU faculty-leaders and the Office of International Student and Study Abroad Services staff. 
Some of its properties were adapted from the University of Colorado Denver’s “Emergency 
Procedures”, Iowa State University’s “Emergency Responds Guidelines and Procedures”, and 
the University of Wisconsin-Madison’s “Managing Real and Perceived Emergencies Abroad.” 
 
The Office of International Student and Study Abroad Services (ISSAS) is the central office 
providing support services for graduate and undergraduate international students at NDSU and 
NDSU students going abroad.  
 
Staff Members 
 Alicia Kauffman, Director of the Office of International Student and Study Abroad 
Services 
001-701-231-8046; alicia.kauffman@ndsu.edu 
 Tanya Kramer, Assistant Director of Study Abroad 
001-701-730-2181; tanya.m.kramer@ndsu.edu 
 Callie Dominique Speer, Study Abroad Advisor 
001-701-446-6950; c.dominique.speer@ndsu.edu 
 NDSU Memorial Union 116, office hours Monday through Friday 8:00am to 5:00pm 
001-701-231-7895; ndsu.international@ndsu.edu 
 NDSU Campus Police 
001-701-231-8998 
 
Incidents that can arise on a study abroad program: 
 Arrested/incarcerated 
 Assault or rape 
 Civil or political unrest 
 Death of a student 
 Hostage/kidnapping situation 
 Mental health deterioration of a student 
 Missing Student 
 Natural or man-made disaster 
 Robbery 
 Serious illness or injury 
 
When an emergency arises, ISSAS will operate under the principles: 





 The safety of students and staff is of the highest concern 
 Every effort will be made to gather all the appropriate information, then a decision is 
made 
 The office will exercise caution when deciding how information about an emergency is 
shared 
 
In the event of an emergency the site representative or the student will contact the Office of 
International Student and Study Abroad Services using the number provided before their 
program departure. When a call is answered, a staff member will gather information using the 
“Intake Questionnaire”. Ideally the ISSAS Director or Assistant Director of Study Abroad will 
respond to the phone call. If it is another member of staff, they will transfer the call or gather the 
information and have ISSAS Director or Assistant Director of Study Abroad return the phone 
call. The information forms will be available on the NDSU’s Study abroad webpage for faculty-
leaders and on-site representatives to fill out and submit to the ISSAS staff.  
 
Based on the information gathered, it may be necessary to convene the crisis management team. 
The Crisis Management Team is made up of the following: 
A Member of the General Counsel 
 General Counsel is the university’s attorney and will provide legal advice for the team. 
The Dean of Student Life  
 Student Life oversees various departments on campus that provide services to students 
and can act a resource for the team. 
A Member of University Relations 
 University Relations will be responsible for fielding any and all calls from members of 
the press and issuing a statement about the incident. 
The Director of ISSAS or the Assistant Director of Study Abroad 
 ISSAS oversees study abroad programs and is the office programs are run out of. 
 
They will be convened when: 
 An incident affects the entire program 
 The situation is an emergency such as: 
o Serious illness or injury 
o Assault or rape 
o Hostage/kidnapping situation 
o Natural or man-made disaster occurs 
o Civil or political unrest 
o Death of a student 
 
If an incident is unfolding, the site representative will keep ISSAS and the crisis management 
team informed of events as they happen. The site representative will be the main point of contact 
for parties involved while the crisis management team will be advising the site representative on 
all of his/her options for the situation. Unless the situation requires immediate response and there 
is no time for the crisis management team to convene.  





Depending on the situation, a member of ISSAS will be in contact with parents involved, unless 
directed otherwise by Student Life or the Insurance Company.  
 
Other incidents that could occur and may or may not require the crisis management team are: 
o Missing student 
o Arrested/incarcerated student 
 
If the incident has already occurred, the site representative will alert the ISSAS by filling out an 
incident report that can be found in the appendices and send it to ISSAS.  
Whether the situation is unfolding or has already been resolved by the time the incident has been 
reported, the appropriate offices need to be notified on campus.  
 
Depending on circumstances, the emergency contacts of program participants may be contacted 
in order to provide accurate information about the emergency and about the University's 
response, even if no other students were affected by the incident/emergency, and/or there is no 
current or continued threat to their health, safety or welfare.  
For each situation:  
 
1. When a serious illness or injury has occurred, please use the serious illness or injury form 
to gather more information about the situation.  
a. The on-site representative will alert ISSAS to the situation.  
b. The on-site representative will contact the insurance provider.  
c. ISSAS will evaluate the situation and convene the crisis management team if needed. 
d. A member of ISSAS will remain in contact with the on-site representative and alert 
the appropriate campus officials.  
e. The insurance company is traditionally responsible for communicating with the 
student’s parents in regards to a serious illness or injury and follow HIPAA 
guidelines. 
 
2. In the case of an assault or rape has occurred, please use the assault or rape form to gather 
more information about the situation.  
a. The U.S. Embassy must be contacted in this situation, they have victim of crime 
resources for U.S. citizens overseas.  
b. In the event of a hospitalization, the insurance company must be contacted.  
c. ISSAS will be notified and involve the crisis management team to advise on how to 
best move forward.  
d. The student will be referred to NDSU’s Counseling Center’s services if they would 
like to use it. 
e. ISSAS staff can follow North Dakota State University’s Sexual Misconduct and Title 
IX Compliance Policy 603 and can be used as a guideline. 
a. The incident must be reported to the Vice President for Equity, Diversity, and 
Global Outreach for Title IX reporting. 
b. When the incident occurs on property owned or controlled by NDSU, it must 
be reported to the Police Administrative Coordinator at NDSU.  





c. If the insurance company has been involved, they will communicate with the 
student’s family and follow HIPAA guidelines.  
 
3. When a student is reported missing, please use the missing student form to gather more 
information about the situation.  
a. The on-site staff member must contact local police. 
b. The on-site representative will contact ISSAS.  
c. Based on the information gathered, ISSAS will decide whether the crisis management 
team will be convened. 
a. ISSAS staff can follow North Dakota State University’s Missing Student 
Notifications Policy 610 and can be used as guidance. 
d. A member of ISSAS will remain in contact with the on-site representative and alert 
the appropriate campus officials.  
 
4. When a student is arrested or incarcerated, information needs to be gathered using the 
arrested or incarcerated form.  
a. The on-site representative must contact the U.S. Embassy. U.S. Embassy staff 
members will be able to visit incarcerated students while study abroad staff may not 
been allowed access to the student.  
b. The situation must be reported to ISSAS. 
c. The information reported to the office will influence whether the crisis management 
team will be convened.  
d. A member of ISSAS will remain in contact with the on-site representative and alert 
the appropriate campus officials.  
 
5. When a student has been taken hostage or kidnapped, information needs to be gathered 
using the hostage or kidnapping form.  
a.  The on-site representative must contact the U.S. Embassy immediately.  
b. The on-site representative must contact local authorities.  
c. ISSAS will be notified and convene the crisis management team. 
d. A member of ISSAS will remain in contact with the on-site representative as the 
situation progresses and alert the appropriate campus officials.  
 
6. When a student’s mental health is deteriorating, information should be gathered using the 
Mental Health form.  
a. The U.S. Embassy must be contacted in this situation; they have mental health 
resources for U.S. citizens overseas.  
b. The on-site representative will contact ISSAS and convene the crisis management 
team, they will advise how to best move forward. 
a. The General Counsel will advise whether to alert the student’s family, per 
HIPAA laws. 
b. ISSAS staff can follow North Dakota State University’s Suicide Threat 
Response Policy 608 and can be used as guidance. 





c. In the event of a hospitalization, the on-site representative must contact the insurance 
company. 
d. The student will be given information for NDSU’s Counseling Center’s services, if 
they would like to use it. 
 
7. When a natural disaster, man-made disaster, civil unrest, or political unrest occurs 
information should be gathered using the disaster or unrest form.  
a. The on-site representative must contact the U.S. Embassy immediately.  
b. ISSAS will convene the crisis management team and make decisions based on the 
U.S. State Department’s recommendations. Between the information gathered and the 
recommendations of the U.S. State Department, the program may be suspended and 
students moved to another area or evacuated to the United States.  
c. The insurance company will be contacted in case their services are needed.  
d. A member of ISSAS will remain in contact with the on-site representative as the 
situation progresses and alert the appropriate campus officials.  
 
8. When a student has died information must be gathered via the student death form. 
a. The on-site representative will alert ISSAS and convene the crisis management team.  
b. The on-site representative will alert the U.S. Embassy and the insurance company. 
c. The on-site representative will encourage students to not discuss anything on social 
media sites before the proper people can be notified.  
d. A member of ISSAS will alert the Vice President of Equity, Diversity, and Global 
Outreach and the Vice President will alert the appropriate administration officials.  
e. The Office of Student Life will be responsible for working with other university 
services to alert the family and appropriate university offices on campus.  
f. The insurance company will help facilitate the repatriation of remains. A member of 
ISSAS will remain in contact with them as they continue with this process and it’s 
follow-up.  
 
All crises:  
 
Based on the information gathered, the appropriate course of action will be decided. The crisis 
management team will base their advice on NDSU policies already in place and 
recommendations by the U.S. State Department.  
 
Less severe incidents such as a robbery or minor illness do not need the crisis management team 
to be convened and the site representative will alert the Office of International Student and Study 
Abroad Services to the situation. These incidents should also be filled out in the Incident Report. 
 
When an incident occurs on an Affiliate, Exchange, or Direct Enrollment program, their staff 
will alert ISSAS staff to the situation. The ISSAS staff will be kept informed of the situation and 
the students’ condition. It is the partner staff that will be responsible for initiating and following 
their own emergency response system. ISSAS will alert the appropriate campus officials.  





If a pattern of emergency situations emerges, the Office of International Student and Study 
Abroad Services will review and evaluate the student groups, locations, or activities that are 
being affected. Based on this review, the location or activities may be modified or discontinued. 
 
Crisis Management Team 
 
 




Member of the 
General Counsel 
Dean of Student 
Life or proxy 
ISSAS Director or 
Assistant Director 










or Asst. Director 


























SAO Budget Notes 
The budget shown on page 45 reflects three separate funds that NDSU study abroad currently 
use that operate like segments of the full budget. A study abroad fund that supports general 
office activities and two in and out funds specifically for student program participation in 
faculty-led and ISEP programs costs are displayed. 
The budget is meant to provide an overall estimate of SAO revenues and expenditures reflecting 
office growth as desired. Dark gray represents budgets from past years and light gray shows 
future estimated costs and projects overall budget for each year up to 2019. It is clear to see the 
difference that exists between the academic year 2013-2014 and that of 2014-2015. This 
different exists because of the newly implemented study abroad strategic plan and projected 
increase in student participation numbers. 
Revenues: 
The revenue for each academic year increases depending on the amount of students participating.  
The 2013-2014 revenues are calculated based on the current value of 280 study abroad students. 
For purposes of the strategic plan, this amount must increase by 84 students each year to reach 
700 by 2019. Application fees are costs for all students that vary depending on the type of 
program they choose; exchange, faculty-led, or affiliation/non-NDSU programs.  Hence, 28 
students are added onto each program application fee each year to generate the total revenue in 
relation to number of students studying abroad. This growth is shown in numbers from the 2014-
2015 academic year and continuing through 2019. 
In and Out Fund for ISEP Exchange  
Outgoing ISEP study abroad students pay 3,800 dollars for room and board which in turn covers 
the room and board expenses for incoming ISEP Exchange international students. Please note 
this account will always carry a positive balance because incoming students are only accepted 
after outgoing students have been sent to cover their costs. 
In and Out Fund for Faculty-Led Programs 
The SAO charges the student accounts for the total program fee to participate on a faculty-led 
program, then pays some invoices which are included as part of the program fee before 
transferring by IDB the rest of the program fee to the department's local fund in order to pay the 
remaining program related expenses and faculty costs. 
Expenditures: 
All revenue that comes into the SAO each year goes out into total expenditures to consistently 
balance the budget. The expenditures display where the revenue is disbursed in order to support 
the SAO for general expenses, marketing and promotional initiatives, student support services, 
professional development for staff, and technology enhancements.  
Strategic Design: 
 





The budget presents a strategic plan designed to benefit the overall growth of the NDSU SAO. 
The design supports student mobility efforts in that as more students are recruited each year and 
the revenues rise, more funds will be able to be put back into the advancement of SAO. In turn, 
the expansion of the SAO efforts ultimately leads to the recruitment of more students 
participating on study abroad programs and it becomes a cyclical process benefitting the growth 
and progression of the SAO, students, and the overall internationalization of NDSU’s campus. 
For example, as revenue increases more financial support can be put into marketing efforts, 
student gifts, professional development for staff, and office technology.






Education Abroad Model Proposal 
 




















Service Fees by Year  





Study Abroad Advisor Allocated  




4 Part-Time Student Workers Service Fee 
Full-Time Staff Member 2016 Service Fee 448 145,600 
Full-Time Staff Member 2017 Service Fee 532 172,900 
Full-Time Staff Member 2018 Service Fee 616 200,200 
Full-Time Staff Member 2019 Service Fee 700 227,500 
Full-Time Staff Member 2020 Service Fee 784 254,800 
 
Budget Notes 
The staffing plan budget highlights the current staff members that are funded through allocated 
resources. A study abroad student service fee of $325 will be charged to each student who 
studies abroad as a means to hire the necessary additional staff members and student workers to 
effectively accommodate the desired number of students participating in study abroad programs 
at NDSU each year. The funds from this student service fee will be used to pay the salary for 
each additional staff member and student worker hired. The budget also displays when the office 
plans to hire based on the funding generated from the number of students paying the service fee. 
The student number is based off of the current number of 280 students that study abroad and 
increase by 84 each year to reach 700 by 2019, which is five percent of NDSU’s student 
population.






Sample Evaluation Sheet 
 











Strategic Plan Summary Chart 







Build relationships and promote NDSU opportunities 
along with the value of study abroad to academic 
deans, department chairs, and senior administration. 
The SAO has established alliances and an institutional 
framework of support as contributing means to the 
enhancement of a study abroad culture on campus. 
Reach out to faculty members that can contribute 
enthusiasm and provide support to study abroad 
programs throughout their respective academic 
departments. 
Faculty members throughout NDSU serve as study 
abroad ambassadors within their academic 
departments and promote study abroad opportunities 
in their classroom or integrate an experience abroad 
into their curriculum by leading programs. 
In five years after student mobility numbers have 
reached five percent of the student body, the SAO will 
start to decentralize and distribute staff members to 
work directly with academic departments. 
Decentralized staff members serve as liaisons between 
the academic department and the SAO providing a 
collaborative environment in which all parties 
involved in student academic success are working 




Pinpoint areas of departmental and major/minor 
academic curriculum that could be enhanced by a 
study abroad experience. Reach out to these academic 
departments to establish a relationship, build rapport, 
and strategize how to incorporate study abroad 
programs into their curriculum. 
The SAO has enriched relationships with academic 
departments and together they strive to develop 
programs abroad that directly supplement and 
enhance the academic curriculum of majors. 
Collaborate with academic departments to design and 
market specific academic-related study abroad 
programs with customized curriculum information 
sheets to be distributed to each major area. 
The departments are involved in the design of study 
abroad opportunities that directly correlate to their 
students’ academic needs making it a simplified 
process for all parties. They also assist in the 
marketing and recruitment of students for these 
specific opportunities. 
Recruit returned study abroad students to act as 
ambassadors to their academic departments and they 
can serve as a liaison between the SAO, academic 
departments, and prospective students. 
Peer ambassadors serve as liaisons between the 
department and the SAO building on their study 




Continue to provide pre-departure and re-entry 
orientations for all students on exchange, direct, and 
affiliate provider programs with the goal of 
successfully recruiting participants on all programs to 
attend. Have orientation material accessible online for 
those who cannot attend in person. Within 5 years, 
develop a credit-bearing, combined pre-departure and 
re-entry orientation course that is mandatory for 
students on exchange, direct, and affiliate provider 
programs to take. 
Students are equipped with the necessary preparation, 
support, and tools that encompass the mental, 
emotional, and physical demands required to 
transform student experiences abroad into significant 
experiential learning and personal growth 
opportunities to maximize their journey abroad. 
Develop a faculty leader training course that guides 
them to become more effective leaders and provides 
them with the knowledge and tools to deliver 
Faculty leaders effectively guide students through the 
transformative, experiential learning cycle on their 
programs through initiating proper orientations. 










 Secure adequate space to maximize study abroad 
student services. 
A study abroad resource room is designated solely for 
student workers to staff as peer mentors where 
students are able to receive informative advising, 
resources, and study abroad materials upon walk-in 
request. Also, space is acquired to house new study 
abroad staff members centrally-located in the office. 
2
.2
 Respond to staffing needs by immediately hiring two 
additional staff members and then one additional full-
time staff member for every 84 students recruited. 
The student to staff ratio is lowered from 110:1 to 
65:1 to help alleviate these staffing needs and 





Integrate student workers into regular study abroad 
staff as a means to harness student-to-student 
marketing and recruitment, provide appropriate 
student support services, and alleviate other office 
tasks for regular staff members. 
Paid student workers are hired to consistently staff a 
study abroad student resource room during the 
academic year. Students are able to receive the 






Focus in on the following questions when determining 
the target audience and marketing plan: 
1. What do the students want to learn? 
2. How do they want to learn it? 
3. Where do they want to go? 
An appropriate marketing plan is developed and 
tailored to an applicable student market to enhance 
interest and awareness. 
Increase awareness of study abroad programs on 
campus and in the local community through branding 
of the ‘Go Global’ logo and ‘Bison Abroad’ initiative. 
 
A study abroad culture progresses on campus. More 
students and members of the NDSU and local 
community become consciously aware of the value 




 Use on campus resources to create consistent and state 
of the art marketing materials. 
Students and members of the NDSU community are 
frequently seeing repetitive, appropriate, and 
informative displays of study abroad marketing. 
3
.3
 Determine who vital stakeholders are, build 
relationships with them, and help facilitate their 
involvement in the study abroad process. 
Stakeholders in the NDSU, local, and global 
community are aware of the influence they have on 
the success of study abroad at NDSU and contribute 
in effective and valuable ways. 
3
.4
 Develop a marketing plan to more effectively recruit 
enough participants to double the numbers of students 
studying abroad within five years. 
Student mobility numbers increase dramatically each 
year to reach the five year goal. 
3
.5
 Form an official student organization on campus to 
initiate student-to-student marketing efforts and 
contribute to a study abroad culture. 
Student organization forms and is effective at peer 
outreach and student-to-student marketing. 










Enhance recruitment efforts to increase by a minimum 
of 84 new student participants each year. 
Goal of 700 students participating on study abroad 
programs by 2019 is reached. 
Student recruitment will begin in conjunction with the 
admissions office at prospective and freshman student 
events to create an initial awareness. 
Students become aware of the study abroad 
opportunities available to them and more lower 
classmen begin to show interest and feel supported 
and guided throughout the advising process. Fewer 
students lose interest in study abroad after the initial 





Recruitment efforts will target and include key 
participants from the following underrepresented and 
diverse groups: specific majors such as STEM, 
nontraditional students, the male gender, students 
from diverse ethnicity and racial backgrounds, 
students who identify as LGBTQ, and students with 
disabilities. 
Numbers of underrepresented and diverse student 
participants begin to increase at a steady rate. 
Leverage the relationship with the Office of 
Multicultural programs in order to recruit more 
multicultural students to study abroad taking 
advantage of their tuition waiver as well as the 
specially designed faculty-led program to Brazil. 
Multicultural student participation numbers increase 




Continue to encourage students to work with financial 
aid and to apply for study abroad scholarships during 
the recruitment and advising process. 
More students possess the ability to study abroad and 
financial stresses become less. 
Continuously and creatively seek ways to implement 
new scholarships including institutional support, grant 
writing, and outreach to alumni. 
Institutional financial support for study abroad 
students escalates and the availability and amount of 
NDSU student scholarship awards grows. 
Collaborate with all North Dakota college and 
university study abroad professionals to approach the 
state government, legislature, and higher education 
board for study abroad funding. 
North Dakota students are able to access funding and 
loans through the Bank of North Dakota to alleviate 






Create four informational handbooks for all study 
abroad students and one adapted for faculty-led 
programs to act as a logistical guide for students 
during each phase of the advising process. 
1. Get Started 
2. Before You Go 
3. While Abroad 
4. Returning to NDSU 
All students going through the study abroad advising 
process receive concrete information for each phase in 
printed materials. Students are provided clear step by 
step instructions that lead to the alleviation of 
questions and confusion. 





Students are properly prepared for health and safety 
issues that may happen abroad in pre-departure 
orientation sessions. Resources are made readily 
available to them both in print and online. 
Students attend pre-departure orientation sessions in 
which health and safety precautions and preparations 
are discussed. Students are attentive to the 
information and bring references with them abroad so 
they are prepared to properly react in times of a crisis. 








Ensure student health and safety and continue to 
provide students with the best possible worldwide 
insurance coverage specifically designed for NDSU at 
an acceptable cost. 
Students feel confident and prepared to go abroad and 
maintain their health and safety standards. 





Initiate the proper emergency and risk management 
policies and protocols. Plan for emergencies that may 
occur abroad and properly prepare the necessary 
students, staff, and faculty. 
All participants and leaders of NDSU study abroad 
programs are familiar with the emergency 
management protocols. Any crises that occur are 
handled with an effective plan of action and ease. 
Develop and put into action an incident tracker report 
system for situations that occur to students and faculty 
on programs abroad. 
Incidences abroad are recorded in compliance with 
Clery Act standards and are used as references when 






Centralize the budget and finances within the SAO 
and build budgets with sufficient funds to support 
academic quality of study abroad programs while 
maintaining costs at a reasonable price for students. 
Budget is handled more efficiently which leads to 
benefits for staff and students. Students have greater 





Implement a sustainable way to budget and plan for 
consistently hiring new staff members as the office 
grows through allocated costs and one of two options 
including an Education Abroad Model or a Student 
Service Fee. 
A minimum of two immediate staff members are 
hired from allocated costs. A funding option is chosen 






Develop and implement an  instrumental way to 
assess and evaluate the following dimensions for all 
study abroad programs beginning in 2015: 
1. Academic curriculum 
2. Logistics of all parts of program, including 
orientations 
3. Overall program quality 
4. Intercultural competence and personal 
growth 
Students can assess their transformation through an 
evaluation tool after their study abroad experience. 
Also, study abroad staff members and faculty leaders 
are aware of student opinions on all aspects of a study 
abroad program in its entirety including academics, 
personal and intercultural growth, logistical 
management, and overall quality. This information is 
used in the future advising process as a tool for 
students to review prior to making their program 
decisions. 
 
